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EXECUTIVE COMMITTEE MEETING
October 10, 2019
Minutes
PRESENT
Jennifer Cavenaugh, Dan Chong, Grant Cornwell, Donald Davison, Richard Lewin, Paul Reich,
Dawn Roe, Scott Rubarth, Rob Sanders, Anne Stone, Martina Vidovic, and Wenxian Zhang
Excused: Jennifer Queen, Emily Russell, Susan Singer, and Matthew Weiner
Guests: Gabriel Barreneche
CALL TO ORDER
Paul Reich called the meeting to order at 12:35 PM.
APPROVAL OF MINUTES FROM 9/12/19
Zhang made a motion to approve the corrected minutes from the 9/26/19 EC meeting. Lewin
seconded the motion. Motion passed unanimously.

BUSINESS
Emergency Faculty Position Requests
Jennifer Cavenaugh
A recommendation was made to expand the column on the data sheet to include competency
and Holt gen ed courses to give a more accurate measure of a department’s contribution of
service to the college as a whole. Additionally, there was a question about the integrity of the
data provided and it was noted for English, the number of courses offered in Holt and the
occupancy rate listed on the data sheet are lower than actuals.
EC discussed the following emergency requests to fulfill unforeseen vacancies in 2020-2021:
Business – tenure-track sabbatical and retirement replacement
EC recommended approving a one-year VAP for 20-21 and asks the department to submit a
tenure-track request for 2021-22 by the October 15th deadline.
Education – tenure-track retirement replacement
EC recommended approving a one-year VAP for 20-21 and asks the department to submit a
tenure-track request for 2021-22 by the October 15th deadline.
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English – 2 positions – replacement lecturer and one-year VAP retirement replacement
EC recommended approving both the lecturer and VAP lines.
Music – 2 positions – replacement lecturer and tenure-track retirement replacement
EC recommended approving a one-year VAP for 20-21 and asks the department to submit a
tenure-track request for 2021-22 by the October 15th deadline.
Social Entrepreneurship – one-year VAP retirement replacement
Because the retirement has not been finalized, EC recommended approving this request
contingent upon the faculty member actually retiring.
There was some concern about the lack of information on some of the requests. It was
suggested to have representatives from those departments available during EC deliberations or
add a question to the position request form that asks a department to explain what they will do
if the request is denied.
There was a suggestion to rephrase the question about which minors and programs the
position services. The recommendation is to phrase it as future contributions, rather than
programs the departing faculty member currently serves.

Tenure and Promotion Review Working Group, Part Deux Charge
Attachment #1
Paul Reich
Reich asked for feedback on the proposed charge for the Tenure and Promotion Review
Working Group.
Questions included:
Since the charge includes considering the role advising plays in tenure and promotion criteria,
should the Associate Dean of Advising be formally included as an ex officio member? It was
noted, part of the charge could be to ask the group to speak with the Associate Dean regarding
advising.
Does the charge include the question of external review of scholarship? That is not within the
charge of this committee. Scholarship questions were mostly addressed by last year’s working
group.
What is the timetable for this group? Part of the charge is for them to develop a timeline.
Does this faculty consider the advising relationship as teaching or service? Some see it as
teaching and others as service. This group will investigate that and determine whether or not it
leads to inequities.
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Modern Languages and Literatures (MLL) Name Change
Attachment #2
Gabriel Barreneche
Given a number of staffing changes, MLL took a deep and needful look at themselves as a
department to see how they fit into the college and mission. They realized their nomenclature
does not reflect what they do in their classes. In an effort to align themselves more with the
Rollins mission and let students know what they teach, they want to change their department
name to Global Languages and Culture.
The MLL Department underwent a comprehensive external review and this change is in keeping
with the recommendations of the reviewers. The Curriculum Committee approved this change
for 2020-21. The Department of Anthropology was consulted and said they have no problem
with the change.
Reich made a motion to approve the name change for 2020-21. Rubarth seconded the motion.
Motion passed unanimously. It will go to the faculty for a vote. If it passes, a vote to update
the department name in the bylaws will follow.

CLA Faculty Meeting Minutes Proposal
Attachment #3
Paul Reich
A recommendation was made to streamline Faculty Meeting minutes to follow Robert’s Rules
of Order and only record what is done, excluding what is said.
Some feel it may make people more likely to speak in the meeting if they know it’s not being
recorded. Others believe it’s important to capture the spirit and intent of what was discussed.
A middle ground was suggested to record the discussion but not include speakers names.
Lewin made a motion to record discussion but without direct attribution. Motion passed
unanimously.

All Faculty Ad Hoc Committees (Student Life, Diversity Council, Global Initiatives)
Paul Reich
The topic of bringing the Student Life Committee, Diversity Council, and Global Initiatives under
the umbrella of CLA governance will be discussed at a faculty meeting.

CLA Faculty Meeting Agenda for October 24, 2019
Paul Reich
The October 24, 2019 Faculty Meeting agenda will include committee reports, a Student Affairs
update from Mamta Accapadi, a vote on the CLA bylaws change approved at EC’s August
meeting, a vote on the Modern Languages and Literatures Department name change, and a
preliminary discussion about bringing ad hoc committees into the fold of CLA governance.
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REPORTS
Library Advisory Council
Wenxian Zhang
Zhang announced that the Library Advisory Council is looking for division reps. Interested
faculty should contact Deborah Prosser.

ADJOURNMENT
Paul Reich
Meeting adjourned at 1:49 PM.
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ATTACHMENT 1
Tenure and Promotion Review Working Group, Part Deux
Overview:
Periodic review of Rollins Tenure and Promotion process ensures that it is fair and
equitable and provides clear guidance to faculty colleagues while supporting the ongoing
development of our faculty. In the spring of 2018, the first Tenure and Promotion Review
Working Group was formed, focusing its review on (1) research and scholarship and (2)
procedural issues in the tenure and promotion review process. The attached report
summarizes their findings.
The Executive Committee is charging a second working group of faculty with continuing
this review of our current process, examining aspects of tenure and promotion not covered
by the first group or by the 2019-2020 CLA Faculty Affairs Committee.
Charge:
The Tenure and Promotion Review Working Group, Part Deux is charged with a holistic
review of the tenure and promotion process, culminating in a written report, including
findings, conclusions, and recommendations. Topics to be considered include, but are not
limited to:
1. Consider the role of service as relevant to our tenure and promotion review process
incorporating:
▪

Clear definitions of service consistent with departments’ and the college’s mission
statements;

▪

Documentation of possible inequities across departments resulting from differences in
the amount and/or type of service required for tenure and promotion;

▪

And an assessment of service in light of reduced opportunities for participation in
standing governance committees, increased cost of travel for professional conferences,
etc.

2. Consider the role advising plays in tenure and promotion criteria, including faculty/student
interactions focusing on career development, personal mentoring, counseling, and academic
success.
3. Consider the appropriate balance of teaching, scholarship, and service, including advising for
tenure and or promotion to Associate or full Professor.
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The Working Group is expected to
▪

▪

Research tenure and promotion criteria—particularly in the areas of service and balance—
across departments and divisions at Rollins.
Research tenure, promotion, and evaluation processes—particularly in the areas of service
and balance—at our benchmark schools and gather data on evaluation processes from
Rollins faculty that have served on evaluation committees at other colleges and universities.
Consult the white paper crafted by the Faculty Affairs Committee on teaching evaluations
(due December 2019) and review for possible inequities across departments resulting from
differences in the expectations of teaching required for tenure and promotion.
Consult with FEC, EC, and members of the administration about the above issues.

▪

Develop a timeline for this work and its completion.

▪

▪
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ATTACHMENT 2

Department of Modern Languages & Literatures
Grand Vision 2018-2019
The Department of Modern Languages and Literatures’ grand vision is a logical outgrowth
of the Rollins institutional focus: to produce graduates who are culturally, linguistically and
socially sensitive and aware of diverse communities locally and globally. By its very nature,
our department, whose mission includes engaging “in oral and written communication
through the study of literary and cultural texts that tackle political, cultural, philosophical, and
economic global issues both locally and globally,” aligns seamlessly with the Rollins’ goal of
graduating global citizens and responsible leaders.
In the following document, the Department of Modern Languages and Literatures will
carve out a future vision that encompass five main areas. Implementation will be envisioned
as progressive phases based on importance, demand, and realistic expectations across time.
The action plan for the department is preceded by essential institutional and departmental
information as well as national trends regarding foreign language instruction that will help
contextualize the future vision in terms of curricular and co-curricular goals, initiatives,
challenges and partnerships.

I.

Our Department and the National Trends on Foreign Language Instruction
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National enrollments. According to the 2016 MLA Report on Enrollments in Languages
other than English in United States Institutions of Higher Education, enrollments in foreign
language have experienced a significant decrease. From 2013 to 2016, 651 language programs
were dropped by 651 and the enrollments in foreign-language programs have fallen by 9.2 percent
as well. Spanish experienced a decline of about 10 percent but still claims about half of all foreign
language enrollments. French is the second most studied language followed by American Sign
Language and German. American Sign Language, Arabic and Chinese all increased in enrollments
between 2006 and 2016. In addition, Arabic maintained almost the same number of advanced
enrollments between 2013 and 2016 (See Table 1). The sharpest declines during that same time
frame were in Italian, ancient Greek, Portuguese, Biblical Hebrew, and modern Hebrew programs,
which experienced drops ranging from 17-percent to 24-percent. Of the 15 most commonly taught
languages, only two, Japanese and Korean showed gains in enrollment. This demonstrates the

continued interest in Asian languages.1 In the first decade of the millennium, there was a national
increase in the number of students taking Arabic as well as Chinese between 2002-3 and 2007-8.2
Arabic is part of the “languages critical to the national security and economy of the United States”
whose popularity is due to the “rising interest in the Middle East and its economy” and “the
reorientation of the global polity institutions.”3

Natalia Lusin and Dennis Looney. “Enrollments in Languages Other Than English in United States Institutions of
Higher Education, Summer 2016 and Fall 2016: Preliminary Report.” Modern Language Association (2018)
https://www.mla.org/content/download/83540/2197676/2016-Enrollments-Short-Report.pdf
2
Jill Laster, “More Students Taking Arabic May Not Translate into More Cultural Comprehension.” The Chronicle
of Higher Education (April 2010) https://www.chronicle.com/article/More-Students-Taking-Arabic/65047/
3
Idem.
1
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Language preferences and enrollments. A similar pattern could be seen in the 2018
“Course Preference Form” from the incoming class (649) at Rollins where Spanish and French
still lead as the languages with most interest among students and German occupying the fourth
position (See table below).

Language 1

Language 2

Home language

1.Spanish (73%)

378

35

60

2.French (22.7%)

96

47

4

3.Latin (8.3%)
4.German (5.2%)

36
21

18
7

6 (4 are new DDP students)

5.Chinese (4.5%)

10

12

7 (Mandarin or Cantonese)

6.Arabic (0.9%)
Blank or N

6
70

Also, it is important to note that, that against national trends, in the last ten years the
German program at Rollins has produced more than double the number of minors (30 vs. 62)
compared to French.

Graduate Year
2008-2009
2009-2010
2010-2011
2011-2012
2012-2013
2013-2014
2014-2015
2015-2016
2016-2017
2017-2018

French
3
2
3
3
4
3
4
1
4
3

German
6
6
7
5
5
6
4
6
8
9

Russian
1
1

2

2

Spanish
8
30
29
14
22
23
33
32
25
29
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Minors and double minors in
languages
50
40
30
20
10
0

French

German

Russian

Spanish

The 2017-2018 Academic Course Schedule, shows that most of the foreign language courses are capped in
a range of 15 to 20 with an average of 15. However, when we look at “actual enrollments” the overall
average class enrollments for the two terms is 10 and the average of the cap is 15. In addition, if we take
into consideration that in languages there are some courses that need to be offered with low enrollments, it
can be said that in foreign languages the average class enrollment is 12 and the average max available seats
is 15. Spanish is a special case among the other languages given that its enrollment numbers are the highest
in the department. The cap for Spanish courses recently increased to 20 to accommodate the increase in
enrollments college wise and students in elementary and intermediate Spanish courses. Nevertheless, the
average number of Spanish students per course in 2017-2018 academic year was 14.5 with a total of 17
courses. Of all those courses in Spanish, 53% have 15 students rf less and 47% have between 16-20 students.
The enrollments in Spanish classes by term from 2014 to 2018 have an average of 13.3 for the given period,
whereby the proposed maximum enrollments averaged 15.7. In other words, the caps for the Spanish
courses shows an average of 15.7 and the actual has been 13.3. However, some elementary and intermediate
Spanish courses have consistently had more than 15 students per class.

Facing the New Language Student: How to approach “Generation Z”
To tailor our future curricular and co-curricular initiatives, it is imperative to understand
the sociocultural group we are targeting. To be successful, we must take into account student
demographics, interests, and needs. According to a recent article by the Chronicle of Higher
Education, “Teaching the Students We Have, Not the Students We Wish We Had,” today’s college
students are radically different from the students a decade ago. 4 Therefore, professors need to
include a critical examination of teaching tools and their pedagogies and we must consider what
kind of relationships we want to develop with students, committing ourselves to find approaches
that are responsive, inclusive, adaptive, challenging, and compassionate.5 Even though the exact
reasons for the recent decrease in enrollments in foreign languages nationwide cannot be attributed
to one factor, a valid question arises: “Are learners becoming less interested in studying foreign
languages, or are linguistic and cultural pedagogical practices becoming outdated?”6 It has been
argued the apparent need to experiment with new methodologies and unconventional pedagogical
tools such as virtual reality, smartphones, and social networking sites, which allow students to
Sara Goldrick-Rab and Jesse Stommel, “Teaching the Students We Have, Not the Students We Wish We Had,”
The Chronicle of Higher Education (December 2018).
5 Idem.
4

Margherita Berti, “Virtual Reality: Innovating Language Courses in Higher Education.” EdSurge Independent (November
2018), https://edsurgeindependent.com/virtual-reality-innovating-language-courses-in-higher-education-d4b325934b85
6
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connect with speakers across the world and be in direct contact with authentic cultures. 7 The
department’s grand vision in regards to methodology and pedagogical tools will be designed or
adapted based on a transforming and relevant approach that reflects the needs of global learners
based on national trends.
The students we are currently seeing in our classrooms are Generation Z students, born in the mid
1990s to 2010. These students have never known a world without the internet and gaming has been a major
part of the way in which they interact with the world. As learners they require instant feedback, respond
best to interactive learning versus lecture style, are avid multi-taskers and can process a large amount of
data (if presented in a easily consumable format). 8 Based on the information provided at
https://www.gettingsmart.com/2012/12/meet-generation-z/, GenZ have the following key characteristics:
•
•
•
•
•
•
•
•
•
•
•

Don’t have a desire to be an ‘employee’ – they want to be entrepreneurs after college and want to
own a business someday
They prefer social platforms like Snapchat and Instagram (over Facebook and Twitter which are
preferred by Millennials)
They use their mobile device (cell phone) more than any other generation before them – to watch
videos (70% watch 2 hours of YouTube a day) – products should be mobile friendly from start to
finish (they respond to short videos)
They have an extremely short attention span – 11% have ADHD
They like storytelling and visual displays and prefer interactive media
They have a global mindset – both in sense of social media activity and access to knowledge
Creativity is important to them – they enjoy (and are familiar with) creating and sharing content
on social media)
They grow up fast because of their exposure to so much disturbing news, but they will remain
gamers for a long time and want school and work to be fun.
Gen Zs expect to be able to work, learn, and study wherever and whenever the what.
They require frequent praise on progress and accomplishments
They are flexible and expect flexibility

In sum, to effectively adapt to a new learner profile such as GenZ, our curriculum and teaching
practices must evolve accordingly. This evolution is already underway in some areas and is more
complete in others. For instance, we could consider including courses that require constant
technological engagement, courses based on content creation using a specific language, and
courses whose core requirement mimic the use of platforms such as Snapchat, Instagram,
YouTube, etc.
CHALLENGE: Some of these technology-oriented methods required classrooms that are properly
equipped to support those teaching experiences. The department is cognizant that the level of upgrading in
the language classrooms in Hauck Hall will take different phases but at the same time, we would like to be
able to provide our students the best learning atmosphere and transformative experience as possible.
7

Idem. A similar recommendation is the use of new online resources such as TalkAbroad (talkabroad.com), a
platform for tele-collaborative conversations that provides students with the opportunity to converse with native
speakers around the worldBetty Rose Facer, “Tech Watch: The Latest in Language Learning Technology.” The
Language Educator Vol. 12, Issue 1 (January/February 2017)
https://www.actfl.org/sites/default/files/publications/TLE_JanFeb17.pdf. Some of the websites as resources are: the
Emirati website Majid.ae hosts electronic editions of Majid magazines and the Majid cartoon TV series
(majid.ae/video); Bonjour de France (www.bonjourdefrance.com), free educational “cyber-magazine,” offering
different activities including karaoke; Resource for Wordless Videos (tinyurl.com/wordless-videos), animated
videos with no words, useful for lessons in any language at any level.
8
Adam Renfro. “Meet Generation Z.” Getting Smart (December, 2012)
https://www.gettingsmart.com/2012/12/meet-generation-z/
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National Trends in Pedagogy and Curricular Development
In the new millennium, a variety of political, socioeconomic and cultural factors has made
the advanced study of languages imperative to broaden students’ understanding of the global
society but ironically, there was a crisis in the teaching of foreign languages in colleges and
universities after 9/11 (234).9 The 2008 MLA Ad Hoc Committee on Foreign Languages admits
that “if the foreign language departments are to be meaningful players in higher education—or
indeed survive at all as autonomous units—they must radically transform themselves,
particularly in the areas of curricular integrity and governance” 10 (288). The updated
curricular integrity acts on the premise that “language majors should be educated users of a
language in addition to English who have deep translingual and transcultural competence in that
language and English.” 11 This competence places value on the multicultural ability to operate
between languages while learning to reflect on the world and themselves through another language
and culture (289). This MLA committee identified other important priorities that Foreign
Language Departments should take into account in order to adjust and transform in a more efficient
manner:12
1. Language programming for heritage speakers and serve local communities, and produce
students with advanced competence
2. Programming for highly motivated learners, such as language-intensive or immersion
semesters, where students take multiple courses in the language simultaneously, and capstone
courses tailored for students returning from study abroad
3. Programs in translation and interpretation, an ideal context for developing translingual and
transcultural abilities as an organizing principle of the language curriculum
4. Study abroad, with courses in the target language
5. Professional forums where language teachers in all fields can exchange ideas, share expertise
and seek other means to support instructors and improve the quality of their professional and
intellectual lives.

The suggestions by the EEC in 2016 about achieving more curricular coherence were based
on the model in which language, culture, and literature are taught as a continuous whole, supported
by alliances with other departments and expressed through interdisciplinary courses and cultural
understanding through research and teaching.13 In fact, Michael E. Geisler (one of the external
reviewers), emphasizes in that report that “foreign language departments are best equipped to
meet the national need for both linguistic and cultural area studies expertise” (231). 14 In

Michael Geisler, Claire Kramsch, Scott McGinnis, et. al. “Foreign Languages and Higher Education: New
Structures for a Changed World.” Profession (2007), pp. 234-245.
10
Mary Louise Pratt, Michael Geisler, Claire Kramsch, et.al. “Transforming College and University Foreign Language
Departments.” The Modern Language Journal, Vol. 92, No. 2 (Summer, 2008), pp. 287-292.
11
Idem 289.
12
Idem 291.
13
“Foreign Languages and Higher Education: New Structures for a Changed World.” Michael Geisler, Claire
Kramsch, Scott McGinnis, et. al. Profession (2007), pp. 237.
14
“The MLA Report on Foreign Languages: One Year into the Future”. Michael Geisler. Profession, (2008), pp. 229239. Geisler gives the example of German departments that have transformed themselves from departments of German
literature to department of German studies, featuring courses on such topics as business German, German identity,
German culture, etc. Geisler does not suggest faculty become experts in all the areas of cultural area studies
(social structure, media, traditions and identity formation, hi story, etc.) or a side spectrum of different
9
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addition, it is the MLA committee’s hope that more students will continue language study if
courses incorporate cultural inquiry at all levels and if advanced courses address more subject
areas.
When the EEC examined the department’s offerings, they highlighted the model “bridge” course, German
261: Intermediate German Conversation and Culture, as a notable example of such progressive curricular
design. In fact, the German Program at Rollins was highly praised for “provid[ing] a blueprint for small
language departments anywhere in the United States” to follow. This “German Studies” approach allows
the students with little to no previous knowledge of German but an interest in these themes to take part in
these seminars in English while those with more advanced knowledge of German can also participate in the
seminars in English and work on additional texts in German with the instructor for an hour each week.
Opportunities to take courses in English have always been available to students of Spanish in Latin
American and Caribbean Affairs, to students of Chinese in Asian Studies, and to students of Arabic in
Middle Eastern and Northern African Studies with their course offerings spread across multiple
departments. This strategy allows the German program to offer similar chances for students of German.
Furthermore, German has also created 1-credit courses that allow students at the beginning and intermediate
levels to “keep the wheels greased.” These classes usually work toward performances of bilingual puppet
shows at the end of the semester. Students take these puppet/marionette shows to local elementary schools
and to the Rollins Child Development Center. They interact with these young children and allow these
schools to expose their students to aspects of German language and culture.

Likewise, the Hispanic Studies Program heeded some of the recommendations of the EEC
and proposed revisions to its intermediate and advanced level course offerings. Intro to Hispanic
Literature (SPN 290) was moved up to the advanced level and reimagined as SPN 301: Intro to
Literary Analysis and Interpretation. To address the need for more offerings at the intermediatelevel, we are now offering SPN 291: Spanish Advanced Communication as a core gateway course
for all majors and minors. In the last ten years, the Hispanic Studies Program has been doing a
conscious revamping of focus, themes, and titles of its course offerings. Cognizant of the switch
in students’ needs for coursework that will help them understand the new global realities, the recent
Spanish textbook changes at all levels and major course revisions in 2008 have redirected attention
to a more intracultural approach across the curriculum. For the most part, all our language
programs incorporate to some degree an integrative approach; however, there could be a more
intentional and systemic strategy by adding, removing and modifying course offerings to follow
the current translingual and transcultural model.
Nevertheless, the external reviewers concentrated an extensive section of their report on
addressing major concerns with the French program regarding the lack of diversity, broadness and
study areas of its course offerings. Adding to the need for an integral view and an avant-garde
French curriculum, the EEC pointed out that “nationally number of students in French at liberal
arts colleges have increased in the last three or four years.”15 Moreover, the schools listed among
the college’s peer institutions, French continues to be offered as a major and enrollments in French
at most of the aspirant institutions are robust. As we showed previously in the graphics, French
follows Spanish as the second language in which student show most interest both at Rollins and
nationally. Although this is encouraging data, it is also a clear sign that the French program
at Rollins is in urgent need of an innovative curricular and co-curricular transformation and
a cutting-edge future vision if it is to follow the national trend.
registers of cultural knowledge, but that students must know the central cultural metaphors or “key words”
that are generated by various historical traditions and discourses (234 -5).
Michael Geisler, Fernando Rubio and Mary Rice-DeFosse, “External Committee Report: Modern Languages and Literatures”
(February 2016).
14
15

As we examine the ways we design a language-learning framework and understand second
language development, the “threshold concept” can be illuminative. According to Jan Meyer and
Ray Land, a “threshold concept” involves an ontological shift that affects the learner’s worldview
and understanding of the other, may be considered to be “akin to passing through a portal” or a
“concept gateway” that opens up “previously inaccessible ways of thinking about something.”16
In their research, Meyer and Land have identified the following threshold concepts:

Focusing on “threshold concepts” (concepts that share the five features above) could be
pedagogically beneficial in determining what is fundamental in designing an engaging curriculum
as opposed to including general information and core concepts that are not necessarily
transformative. Meyer and Land also suggest that learning involves a liminal space during the
process of mastering a “threshold concept” that includes identity shifts and some difficulty
emotionally and conceptually.17 These concepts could serve as our principles in curriculum design
as we identify “transformative points” as areas that need mastery at each level, promoting the idea
of learning through understanding.
Given Rollins’ emphasis across the curriculum on internalization, it becomes imperative
to pose the following questions: How effective are those internationalization efforts? How do
those efforts prepare students to be interculturally competent? “Intercultural communicative
competence” (ICC) has been defined in terms of the following capacities: 1) attitudes: curiosity
and openness, readiness to suspend disbelief about other cultures and belief about one’s own; 2)
knowledge: of social groups and their products and practices, and the general processes of societal
and individual interaction; 3) skills of interpreting and relating (documents or events from another
culture); 4) skills of discovery and interaction: ability to acquire new knowledge of a culture; and,
5) critical cultural awareness/political education: an ability to evaluate, critically and on the basis
of explicit criteria, perspectives, practices, etc. (57-63).18 In other words, this model aims to foster
cultural knowledge, skills of interpreting and relating, and skills of discovery in students.
Therefore, the pedagogy implemented must put emphasis on “core but essentially invisible aspects

“Threshold Concepts and Troublesome Knowledge: Linkages to Ways of Thinking and Practising within the
Disciplines,” ETL Project (May 2003) https://kennslumidstod.hi.is/wp-content/uploads/2016/04/meyerandland.pdf
16

A good summary of the “threshold concepts” can be found in Glynis Cousin, “An Introduction to Threshold
Concepts.” Planet, 17:1 (4-5). https://doi.org/10.11120/plan.2006.00170004
17

18

Michael Byram, Teaching and Assessing Intercultural Communicative Competence. Bristol: Multilingual Matters,
1997.
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of a foreign culture that—namely, the attitudes, beliefs, and values that underlie it”19 A more
political approach to culture, follows Karen Risager’s definition of transnational cultural
competence as an intrinsic aspect of global citizenship since this competence includes the
knowledge of how languages are connected to nations and states in addition to how these languagenation-state relationships can evolve.20
Another possible model for an integrative approach positions the learning of cultural
narratives as central to foreign language teaching in a significant manner. 21 The idea is the
connection of politics to language is essential to gaining a full understanding of written, oral, and
visual cultural artifacts of a culture. The 2007 MLA Report states: “One possible model defines
transcultural understanding (the goal of foreign language study) as the ability to comprehend and
analyze the cultural narratives that appear in every kind of expressive form—from essays, fiction,
poetry, drama, journalism, humor, advertising, political rhetoric, and legal documents to
performance, visual forms, and music.”22 Foreign language learners can learn the cultural narrative
of the people they are studying and therefore, be able to interpret and understand the texts and
images they encounter from that particular culture. Consequently, language and meaning should
be considered as pivotal in the development of language curriculum and materials.23
Taking into account the current curricular and pedagogical approaches rooted in culture, the
Department of Modern Languages and Literatures at Rollins could capitalize on the college’s focus on
creating global citizens and responsible leaders by becoming an intercultural communication hub not only
for language students but also for all departments. Given the amount of resources allocated to students’
international experience throughout their education, the Modern Languages Department could design
courses that, beyond the linguistic component, incorporate a stronger behavioral approach to culture. This
could be achieved by addressing the challenges and tools needed to navigate intercultural communication
and other issues that are culture-bound such as self-awareness, expectations of normalcy, etc. Our
department could open new career opportunities for students, especially in the International Business and
International Relations programs, and provide a deeper definition of cultural competence across disciplines
by offering courses that focus on both languages and their corresponding culture. This approach ensures
students have a more comprehensive understanding of culture and language.
Another group that deserves attention as we examine the student population at Rollins is the
heritage speakers. The Hispanic Studies Program used to offer a course targeted to this particular set of
students but there were two major issues. First, identifying this population was challenging, as they would
enroll with the non-native Spanish-speaking students. Secondly, due to the inconsistency in identifying
members of this population, it was found that not enough students were so identified as to make up the
numbers necessary to offer specifically targeted courses. By identifying them early on and providing
courses/curricula that meet their needs, we would be opening a much more direct path for students to major
and minor in these languages and thus retain a larger number of students past the ‘F requirement’ mark
Gilberte Furstenberg, “Making Culture the Core of the Language: Can It Be Done?” The Modern Language Journal,
Vol. 94, No. 2 (2010), pp. 329-332.
20
Karen Risager, Language and Culture Pedagogy. Clevedon: Multilingual Matters, 2007.
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“Foreign Languages and Higher Education: New Structures for a Changed World.” MLA Report (2007).
https://www.mla.org/Resources/Research/Surveys-Reports-and-Other-Documents/Teaching-Enrollments-andPrograms/Foreign-Languages-and-Higher-Education-New-Structures-for-a-Changed-World
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MLA Report (2007)
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According to this model, to read a cultural narrative a student should: 1) achieve sufficient proficiency in the
language to converse with educated native speakers that allows both linguistic exchanges and metalinguistic
exchanges; 2) have a solid command as well as an analytic knowledge of specific metaphors and key terms that
inform culture; and, 3) understand how a particular background reality is reestablished on a daily basis through
cultural subsystems (i.e. mass media, literary works, stereotypes, traditions, etc.), MLA Report (2007)
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within the department and across languages. These students are also students who would also benefit from
courses that explore other aspects of language as they often see language differently because they have
already experienced it differently. By actively seeking them out and fostering their continued enrollment
the department could more easily expand beyond the current topics and course offerings at all levels.

In accordance with the emphasis on intercultural communication, the article “Making
Culture the Core of the Language: Can It Be Done?” states, “our foreign language curriculum
needs to expand not just to include intercultural competence but also to make it the main
objective of the language class.”24 The author of the article designed a French pilot course in MIT
in 1997 (titled Cultura) that proved that the most apt medium to develop students’ intercultural
understanding was the Internet and its communication tools (common websites, online
discussions, etc.) through a collective intercultural journey between an intermediate French class
in the US and a partner school in France. During those online exchanges, concepts such as success,
democracy, freedom, privacy, and religion were discussed and reflected upon allowing those
interactions to shape students’ views and attitudes towards the others’ culture and their own.25
Another example is Georgetown University’s German Department which has shuffled curricula to
emphasize analytical skills and the University of Wisconsin’s French program which has followed
suit.26
As we move forward with an integrative curricular vision, we must take into account the
crucial role of diverse cultural discourses beyond literature that are inherent in the national
discussions of intralingual and intracultural competence, and the notions of “threshold concepts,”
and “cultural narratives.” This is vital in providing students with a more meaningful learning
experience and deeper understanding of critical conceptual material. In articulating those goals, a
collective effort in designing learning outcomes must take priority in our long-term vision.

II.

Institutional Context. The focus of global learning, internationalization and
responsible leadership across the curriculum

A. Rollins College Mission:

“Rollins College educates students for global citizenship and responsible leadership,
empowering graduates to pursue meaningful lives and productive careers. We are committed
to the liberal arts ethos and guided by its values and ideals. Our guiding principles are
excellence, innovation, and community.
Rollins is a comprehensive liberal arts college. Rollins is nationally recognized for its
distinctive undergraduate and selected graduate programs. We provide opportunities to explore
diverse intellectual, spiritual, and aesthetic traditions. We are dedicated to scholarship,
academic achievement, creative accomplishment, cultural enrichment, social responsibility,

24

Furstenberg, 330.
Furstenberg, 331.
26 Steven Johnson, “A College Lost its Languages One by One”, The Chronicle of Higher Education, February 8th,
2019.
25
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and environmental stewardship. We value excellence in teaching and rigorous, transformative
education in a healthy, responsive and inclusive environment.”
B. Department of Modern Languages & Literatures Mission and its Four pillars:

The mission of the Department of Modern Languages & Literatures is to help you improve in
the four basic skills (listening, speaking, reading, and writing) in foreign languages. You will
develop abilities in the languages you study and in their associated traditions, literatures and
cultures.
o

Global Citizenship

Our courses educate students for global citizenship by emphasizing language acquisition
within a cultural and literary context. You will engage in oral and written communication
through the study of literary and cultural texts that address political, cultural, philosophical,
and economic global issues. While learning foreign languages, you will critically think,
understand, and communicate with diverse communities locally and globally. Globally, you
may participate in department study abroad programs (China, Germany, and Spain), regularly
offered summer language study programs (Verano Español in Spain and Sommer Deutschland
in Germany), as well as numerous occasional field studies (to Cuba, Germany, China). You
may join a Language Living and Learning Community, which provides a semi-immersion
setting that will prepare you for cultural and linguistic immersion before and after going
overseas.
o

Responsible Leadership

The work of language learning cannot be done in social isolation. You will become
a responsible leader utilizing your linguistic abilities to the enrichment of your communities
and society as a whole. You will regularly take on leadership roles as peer mentors and peer
tutors for language classes. Locally, you will develop personal and academic integrity and
competence in ethical reasoning by participating in service learning projects. Through these
projects, you will use and enhance your linguistic abilities while gaining a better understanding
of diverse sociocultural backgrounds within the larger community.
o

Productive Careers

Thanks to an acute sense of cultural awareness, literary analysis, and appreciation for linguistic
and cultural diversity, you will be prepared for advanced study at the graduate level and highly
qualified to pursue meaningful, creative careers in any number of fields.
o

Meaningful Lives

Beyond the classroom, you will come into meaningful contact with the language you study
and/or with aspects of culture and learn to consider and understand the perspectives of others.
You can experience civic engagement in the local community by working, for instance, with
migrant farm workers, with elementary schoolers, and children with disabilities; by creatively
developing cultural performances, and by writing critical reflection pieces on your experiences
in the target language. These experiences will prepare you to be active community member
wherever you may reside.
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C. Strategic Planning Task Force/ Internationalization/Global Learning (2016)

The Strategic Planning Task Force formed in 2016 recognized that Rollins already has an
excellent foundation for internationalization but there is no overall strategy that is consistently
intentional and mission-driven. The task force recommended creating a central structure with
a guiding vision and principles.
According to this report, Rollins’ vision is that of “a market leader in global education and
integration of global learning.” It is worth noting that most of the recommendations made by
the committee are intrinsically linked to our department’s current curricular and co-curricular
programs, principles, and mission, and provide new opportunities for growth and development
in tune with our future vision.
Listed below are some suggestions by the task force concerning foreign language and
culture learning as core aspects of the development and internationalization activities and
initiatives:
1. A required global learning course that international students and study abroad students
would take in conjunction with the study abroad experience and/or required foreign
language study before or after the study abroad experience
2. Embed global learning into Major/Minor programs: a. Require more departments and/or
all students to fulfill a global learning or global engagement requirement (options might
include studying a foreign language study abroad, immersion, internship with
international focus, being an international student, engagement with global central FL
community etc.)
3. Require foreign language study in more majors/minors as a global learning requirement
or on its own
4. Build on connections within the Central FL community to create more opportunities for
globally focused internships, engagement, and service
5. Better coordinate opportunities for global learning on campus to avoid internal competition
and allow for new programming, particularly innovative programs that are accessible to all
or most students such as virtual exchange, collaborative online international learning,
languages across the curriculum etc.
6. Lead efforts towards improved integration of international experiences into students’
curricular and co-curricular activities
7. Support innovative international programming such as virtual exchange, collaborative
online international learning, and languages across the curriculum.
8. Consider methods to support ESOL needs of some international students. Tutoring
program w/ Project Bridge or writing consultants

III.

Overview of the Modern Languages and Literatures Department

Core values. The Department of Modern Languages and Literatures works intentionally to:
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a. Prepare students for the diversity of the world by achieving intercultural competency
through the study of literature, linguistics, and culture at all levels
b. Equip students to linguistically and culturally operate and communicate in the global
community
c. Prepare students to understand and appreciate cultural, literary, and linguistic diversity
d. Develop transformative learning practices that aims for academic excellence and promotes
cultural awareness
e. Establish meaningful connections and contributions to the local, global, and campus
communities through study abroad, service-learning initiatives, and campus experiential
learning opportunities made aims single
f. Foment critical thinking and creative expression through discussion, writing, and analysis

Languages and Teaching staff. Currently, the Modern Languages and Literatures Department
offers courses in six languages (Spanish, French, German, Chinese, Japanese, Hebrew, and
Arabic). Hebrew enrollments are often insufficient for the class to make; this problem is
exacerbated, and vice versa, by the extreme difficulty in finding a qualified Hebrew language
instructor. The department offers one major (Spanish) and three minors (French, German, and
Spanish). Russian was part of the language programs until Professor Alex Boguslawski’s
retirement in May 2017. The External Evaluation Committee (EEC) suggested in 2016 the
continuity of the Russian Program due to the important place that Russian plays in the humanities
curriculum. However, there has been no concrete initiative to pursue the re-installment of Russia
among the department offerings. This is due to the sustained declining numbers in Russian in the
last decade in conjunction with the austere institutional approach to creating tenure-track lines.
Two French professors retired recently: Richard Lima, May 2018, and Matilde Mesavage
Summer, 2018. So far, there has been no tenure-track lines replacements for those positions.
Instead, a lecturer position with a teaching load of 4-4 and an adjunct are currently responsible for
the entire French program. In spring 2017, a tenure-track line in Spanish was suddenly converted
into a Lecturer position and in spring 2018, a Lecturer position in Arabic was turned into a Visiting
Assistant Professor position. As of December 2018, the faculty consists of:
•

•

•
•

5 tenured professors (1 in German, 4 in Spanish)
o Gabriel Barreneche, PhD, (currently acting as Advising Dean), Spanish
o Nancy Decker, PhD, German
o Rosana Díaz-Zambrana, PhD, Spanish
o Alberto Prieto-Calixto, PhD, Spanish
o Patricia Tomé, PhD, Spanish
9 full-time lecturers (6 in Spanish, 1 in French, 1 in German and 1 in Chinese)
o Elke Framson, PhD, German
o Gwynne González, PhD, Spanish
o Jose Holguín-Intriago, MA, Spanish
o Margareth Kupetz, MA, Spanish
o Rachael Lilienthal, MA, Spanish
o María Paniagua-Tejo, MA, Spanish
o Yona Smith, MA, Spanish
o Stella Vincenot-Dash, PhD, French
o Li Wei, ABD, Chinese
1 Visiting Assistant Professor in Arabic
o Abeer Aloush, PhD, Arabic
2 adjuncts (French and Japanese)
o Sophia Boules, MA, French
o Harue Patterson, MA, Japanese
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•

1 teaching assistant from the Hanban Institute
o Lili Ren, MA, Chinese

Disciplines and subjects. The Modern Languages & Literatures Department is a
multifaceted group of teacher-scholars whose areas of expertise, research and interest are diverse
and extensive thematically and geographically. We work collectively (not an exhaustive list) in:
cross-cultural and cultural studies; Peninsular, Latin American, Caribbean and U.S. HispanicLatino literature(s) and culture(s); film studies; linguistics and heritage language education; race
and ethnic studies; women’s and gender studies; intercultural communication in business and
translation; Chinese, German, French and Francophone literature(s) and culture(s); Jewish/Islamic
discourses and minorities in the Middle East; transatlantic and postcolonial studies, among others.
Distinguished faculty in areas of teaching, service and scholarship. Prof. Nancy Decker
(Teacher of the Year 2001 by the Florida Foreign Language Association/ Cornell Distinguished
Teaching Award, 2017/AATG Outstanding German Educator Award, 2016); Prof. Alberto PrietoCalixto (Arthur Vining Davis Award, 2006-07); Prof. Gabriel Barreneche (Arthur Vining Davis
Award, 2011-12/Cornell Distinguished Faculty Award, 2014/Finalist, Don Quijote Award, 2017);
Prof. Rosana Díaz-Zambrana (Arthur Vining Davis Award, 2007-08/ Nominated for the Cornell
Distinguished Faculty Award, 2008/ Bornstein Award for Faculty Scholarship, 2018); Prof.
Patricia Tomé (Nominated for the 2017 Florida Campus Compact Service-Learning Faculty
Award); and Visiting Assistant Professor Abeer Aloush (nominated by the International Peace and
Conflict Resolution Program for the 2018 Diversity and Inclusion Award).
Course offerings. Our language programs include 100-level language, 200-level language,
and culture courses; 300-level culture, literature, and film courses; and senior seminars and
capstone courses for majors in Spanish. The Department offers Holt courses in Spanish (101, 102
& 201) and Japanese (101, 102 & 201) to support the Major in International Affairs that requires
non-bilingual or polylingual students one language-learning class at the intermediate level (SPN
201 or JPN 201). Due to the restrictions on the number of foreign languages offered in Holt, Arabic
is no longer offered as a language elective for the IA major.
Contributions to other programs. The department also contributes courses that serve the
curricular needs of many other programs. These include the Program of Latin American and
Caribbean Studies, Middle Eastern and North Africa Studies, Jewish Studies, African Studies,
Asian Studies, European Studies, rFLA, and RCC. We offer short and long-term immersion and
field-study programs in Cuba, Madrid, Oviedo, and Namibia. Moreover, the department runs the
community service initiative, Project Bridge and the only Dual Degree Program in German in the
state of Florida.
Our students as global ambassadors. The most recent statistics concerning External
Competitive Scholarships reveal how crucial the efforts of our department can be in preparing
students to engage in university teaching, advanced research, graduate study, and teaching in
elementary and secondary schools in countries in Africa, Asia, Europe, Latin America, and the
Middle East. Since 1994 to 2017, ten Spanish students, twelve German students and nine Chinese
students have won Fulbright Scholarships. Other prestigious scholarships that our students have
won throughout the years are Boren Scholarship, Princeton in Asia Fellowship, Critical Language
Scholarship and the Charles Rangel Fellowship. Since 2008, the Hispanic Studies Program has
been consistently recruiting an average of three to four students per year for the Language and
Culture Assistants Program managed by the Spanish Ministry of Education where graduates work
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in an elementary or secondary school in Spain. This program provides Rollins graduates,
particularly Spanish majors and minors, the unique opportunity to improve their linguistic and
cultural competence and become truly skilled global citizens and responsible leaders. In 2017, five
Rollins students accepted positions as teacher assistants across cities in Spain.
Signature programs in our department
The Verano Español Program. This program will celebrate its 59th anniversary in 2019
and is one of the oldest and most prestigious American summer study programs in Madrid.
Recognizing that successful language training cannot take place in a vacuum, Verano Español
provides a series of cultural activities throughout the summer designed to provide students with a
fuller sense of Spanish language, life, and culture. The program offers two tracks. The "Language
& Culture Track" is designed for students of all proficiency levels interested in complete
immersion in Spanish language and culture, while the "Internship Track" offers advanced Spanish
language students the opportunity to continue studying Spanish while at the same time
participating in a full-time, professional internship. Both tracks on the program are 6 weeks long,
offer Spanish homestays, and all courses are conducted in Spanish by native Spanish faculty.
Language Living Learning Community. Currently, our department has developed
several groundbreaking initiatives that are at the core of successful programs like German that
could potentially be expanded to more languages. For instance, the creation of the Language
Living and Learning Community system through the Office of Residential Life. The idea of
allowing students learning a language to live in close proximity to one another took its first baby
steps in 2005 involving only four students. Today students in the German Language LLC feel
particularly privileged to have rooms in a highly desirable living space in Strong 220—a feeling
that bleeds over into their sense of pride in their study of German itself. This facility provides
“incubation” of students’ skills since the dorm allows not only for immersion (in a well-outfitted
common area with limited access from the outside) but also for a German-speaking RA to live
with these first semester students. The Office of Residential Life has recognized the work of the
German LLC by augmenting the budget provided for extracurricular activities for this house. In
many ways, the German Program has blazed new trails in residential language housing with this
concept of a Language LLC since most colleges and universities use such dorms for their advanced
level students, not for beginners. Rollins has every opportunity to make a name for itself in creating
such “incubation centers” for beginning language learners in other languages which students first
begin to study at Rollins – particularly Chinese, Arabic, and French. In fact, this past May
representatives from the Dean of Faculty’s Office as well as the Office of Residential Life met to
discuss the possibility of expanding the use of the Strong Hall Complex for language learners. At
the moment both Strong 220 (German) and Strong 221 (Spanish) are used by language RCC
programs to augment their in-class work. However, with new instructors of French and Arabic
added to the faculty of Modern Languages, the department anticipates greater demand for similar
residential opportunities across the spectrum of languages taught in the department. We recognize
that such an expansion may not be possible now, but once the new dormitory in the Lakeside
Residential Complex has been completed, these needs must surely be addressed so that others in
the department can also carry the study of language and culture beyond the classroom. Such work
intensive initiatives require there to be more than one full-time instructor in a language to continue
to model pedagogical practices that can provide inspiration for other languages to follow.

22

University of Oviedo Exchange Program. This program started in 2001-2002. It was the
only exchange program in a Spanish speaking country sponsored by Rollins until 2012-2013 when
the Argentina program at the University of Belgrano in Buenos Aires began. During the program,
all students take a Spanish immersion courses at the CBCE language school in Oviedo before the
university courses begin. Living with Spanish hosts during the term is an integral part of the
program as it gives students an inside perspective on Spanish society and culture. Most of the
Spanish majors spend at least one semester in this program, which is essential in the growth and
advancement of their linguistic and cultural Hispanic competence and global experience.
Dual Degree Program. Another unique opportunity created by the department is the Dual
Degree Program. Since 2013 students of German majoring in International Business at Rollins
have had the opportunity to spend three semesters in Germany, one of which is a six-month
internship with a German company. This program allows students to earn two bachelor’s degrees
in four years – one from Rollins and one from our German university partner, the University of
Reutlingen. Like the 3/2 Accelerated Management Program, the Dual Degree Program creates a
track among language learners studying business that recognizes their dedication and diligence.
Students return from Germany not only with exceptional language skills but also with a level of
cross-cultural understanding nearly impossible to gain without the longer-term immersion abroad.
Furthermore, the Reutlingen students who come to Rollins in this exchange agreement have proven
to be exceptional additions not only to the German classroom but also to all the classes in which
they enroll as they work to gain an understanding of the uniqueness of a “liberal arts” education.
Project Bridge. This is a community engagement initiative that started in 2008 which
involves a group of Facilities and Grounds-keeping Rollins employees in their quest for learning
the English language. This project allows adult Rollins workers to view the college space as a
learning ground, not merely their place of work. Simultaneously, it provides the perfect platform
to bridge the communication and interaction gap between college students and staff members of
different language backgrounds working on campus. The program was designed to encourage an
interdisciplinary learning community and it has become a hub of the collision of languages and
cultures of students and staff member alike. A professor provides a one-hour weekly ESOL session
to those adult learners as a means to bring cohesion to student-learner/student/instructor.
Department of Modern Languages & Literatures: General Concerns
In July 2015, the former Dean of Faculty, Bob Smither, raised four main concerns about the
Modern Languages Department:
✓
✓
✓
✓

The declining numbers in French (with a temporary suspension of program)
The low enrollments in Arabic, Hebrew, and Japanese
The growth of German and Chinese
The future of the Russian Program

Based on those concerns and the most importantly, due to the temporary suspension of the French
program, the Department was required to go through an external evaluation review. Such review
was conducted in February 2016 by three professors (Dr. Fernando Rubio [Spanish], University
of Utah; Dr. Michael E. Geisler [German], Middlebury College; and Mary Rice-DeFosse [French],
Bates College) whose areas of expertise cover an impressive range of pedagogy, language, and
technology.
Summary of suggestions by the 2016 External Evaluation Committee (EEC):
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1.

2.

3.

4.

Language offerings.
a. Avoid new languages. Rather than adding new languages with insufficient infrastructure
the department focus its efforts on attracting more students so some of the critical
languages already being offered but not heavily enrolled (Arabic, Chinese, Japanese) while
keeping an eye on Portuguese as a potential future option.
Course offerings.
a. Intralingual and intracultural competence. Instead of a course sequencing that
emphasizes linguistic proficiency at the elementary and intermediate levels, with content
emphasized at the 300-level and beyond, opt for an integrated curriculum in which
intralingual and intracultural competence are stressed at every level.
b. Language learning across the curriculum. Establish more opportunities for instrumental
application of languages in courses outside the department. For instance, a course Culture
and Language Across the Curriculum, would provide students the opportunity to take
courses related to their target language in other disciplinary areas. This course would be
taught in English but proficient students could complete some of the work in the target
language.
c. Multi-disciplinary courses. Offer more cross-disciplinary and cognate courses to build a
higher department profile on campus. Support connections with the programs the
department’s languages serve (MENA, Jewish Studies, Asian Studies). In the case of
Chinese, open channels to colleagues who teach cognate course in other disciplines such
as Political Science, Economics, or History. Try to revive the European Studies program
with interdisciplinary courses on European Union, migration, or transnationalism, etc. That
program would provide an umbrella for students interested in German, French and Spanish.
d. Major revisions of the French curriculum. Update, redesign and broaden the focus and
titles of French offerings to fit better the students’ demographics and needs. For instance,
the addition of courses on Sub-Saharan Africa, the Caribbean or French-speaking cinema
in the catalog. Consider offering French as an RCC following the success of the German
and Chinese models.
Staffing.
a. French. Hire a tenured or associate professor in French to carry the load of the program
once the senior faculty retire.
b. Spanish. Given the limited tenure lines (5) in comparison with the numbers of Spanish
majors and minors, the regular faculty cannot teach the lower level courses, which is “not
a desirable situation particularly since it may affect recruitment efforts for the major and
minor.”
i. Modify the contracts of the most senior and qualified lecturers to make them
renewable three-year appointments
c. German. The one tenure line is less than ideal but not unusual. Luckily, the program has
found creative ways to address staffing shortages (Fulbright TA, adjunct, lecturer, etc.).
i. Add a German lecturer position to help the tenured faculty sustain the program
d. Arabic, Japanese and Hebrew. Contingent faculty may be a contributing factor in low
enrollments due to the lack of continuity in the language program. They cannot be solely
responsible for their language curricula.
e. Russian. An essential language in a global curriculum. Look for creative options to either
maintain Russian instruction through a joint appointment with another language or find an
online solution.
f. Tenure-track line in Second Language Acquisition and Pedagogy. This position would
help oversee a more integrated curriculum of the language courses and advise on best
practices regarding pedagogy and assessment for the entire department. It is unusual not to
have such position in a department that teaches eight languages.
Assessment.
a. Need to review the current assessment tool of WebCAPE. Address the lack of systematic
and reliable assessment practices for all languages. Lack of coordination of current syllabi.
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5.

Make a five-year strategic plan.
a. This plan would address current enrollment issues (declining enrollment between 2013
(1484) and 2015 (1239)) and stabilize and then grow enrollments in its current major and
minor programs.

The Foreign Language Competency (FCMP). To fulfill the Foreign Language Competency, Rollins
requires that students take one language course at the 200 intermediate level. From an average of 1,900
students per term, 7.6% meet their F requirement through courses at the 200 level or above every semester.
Other students meet their F requirement through transfer courses and GEF. The students meeting the F
requirement through courses at the 200-level courses in all languages are the following:

TERM

ARA
3

201309
201401
201409
201501
201509
201601
201609
201701
201709
201801

5
2
3
4
3

CHN
20
13
15
15
9
8
15
7
8

FRN
32
15
35
27
38
16
27
17
20
17

GMN
14
30
11
41
21
21
15
45
8
21

GRK

HBR
4
5

2
3

JPN
2
1
5
3
4

LAT
6
5
13
5
13

RSN

1

17
5
5
5

4

10
2

6
4

SPN
186
187
157
162
155
137
130
144
153
160

Grand
Total
263
242
245
264
249
183
208
229
206
213

The students meeting the F requirement in every language through transfer courses and GEF
(by cohorts) are the following:

FOR
7

FRN
25

GEF
33

GER
4

GMN
13

HEB
1

OVD

201309

SPN
88

TOTAL
171

201409

12

39

34

7

1

14

8

107

222

201509

5

30

26

1

5

4

89

160

201609

2

23

39

10

3

10

87

174

201709

2

14

29

8

8

59

120

10

23

7

60

105

201809

5

What we learn from the tables –the one related to cohorts (which could be incomplete because students are
not always timely in providing transcripts) and the one related to meeting the F requirement through courses
at the 200 level plus is that ~25%+ meet the requirement through transfer courses.
From these numbers it is difficult to determine the number of native or heritage speakers who are
fulfilling the F requirement through an intermediate or advanced language/culture course. Under the GEF
exemption code there are some definitions related to native or heritage reasons, but very few—less than 5
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from 2011 to 2018. However, the coding does not have well-defined descriptions for one to make sound
inferences on the various reasons for an exemption. For example, some of the definitions are just plain
“exempt” or “Exempt Foreign Lang” – that, unfortunately, does not give us a well-defined reason for the
exemption. This interesting topic should be move forward to having some conversations with the registrar’s
office in improving the manner in which the definitions are recorded.
Changes to the Foreign Language Competency (2018).
Given the diverse student body and the increasing number of case-by-case situations, the department
decided to make substantial changes in the ways students can fulfill the foreign language competency to
create transparency, flexibility and fairness while standardizing the process at both the department and
college level. The new proposal reads as follows:
•
•

•

•

OPTION 1: Successfully complete a course at the 200-level or above in the languages
taught in the Modern Languages Department or Classical Studies Program
OPTION 2: Complete a course at the 200-level or above at a regionally accredited
institution of higher learning. (Online courses from a regionally-accredited institution of
higher learning may be accepted to fulfill the “F” competency. However, the Department
reserves to right to examine each request individually to ensure the online course meets
the Department’s learning standards and expectations and provides that same level and
quality of language instruction as an in-seat class)
OPTIONS FOR NATIVE SPEAKERS: Native speakers of any language other than
English who have NOT taken the TOEFL or CBT before entering Rollins have two
additional options to fulfill the "F" competency:27
o ONE course at the advanced-level (300 or above) in their native language
o ONE course in international culture at any level
OPTION FOR STUDENTS WITH LEARNING DISABILITIES. Students with a
documented learning disability in foreign language study who have registered with the
Office of Accessibility Services may qualify for an accommodation: taking two
international culture courses in lieu of language study. See the Office of Accessibility
Services for more details.

On December 7th, 2018, the Curriculum Committee voted to accept only option 1, 2 and the option for
learning disability but rejected option 3 regarding native speakers. They voted to remove the paragraph that
states “Native speakers of any language other than English who have not taken the TOEFL or CBT before
entering Rollins may fulfill the foreign language competency by taking one course at the 300 level or above
in their native language or taking one course in international culture at any level.” The Curriculum
Committee felt that students (including native and heritage speakers) who place above the 200 level in a
test of their proficiency should have that score fulfill their FCMP. Nevertheless, a language/culture infused
course must be part of ALL students learning experience.

Why is it pedagogically imperative to support a language requirement to students
referred to as “heritage/native speakers”? There is a pedagogical distinction between a foreign
27

Only the following students can be exempted from the Foreign Language Competency upon admission to Rollins
College: 1) International students who have been admitted to the College based on their TOEFL (Test of English as
a Foreign Language) score; 2) students who have been admitted to the College based on an overall band score of 6.5
or higher on the International English Language Testing System (IELTS); 3) students who transfer to Rollins with
an AA degree from a regionally accredited community college or state college; 4) students who have scored a 4 or 5
on the AP exam in the respective modern language, or a 5 on the AP exam in the respective ancient language; and
students who have scored a 6 or 7 on the IB exam in the respective language.
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language and a second language. It is important that we consider this distinction as it effects the
way in which we perceive the teaching and learning of the language (i.e.; is it a language we have
access to outside of the classroom or not). This question may yield slightly different answers for
different populations in a multicultural area such as Central Florida, but it is important to consider
as we see this same level of multiculturalism at Rollins. If we approach our ‘native’/heritage
speakers (of any language) as second language learners, we can consider that their advancement
of skills in their native/heritage language is similar to that of an English speaker taking English at
the university level. Advancing language skills (in any language, including a second or third
language other than English) is beneficial because it allows for the development of higher level
writing skills, comprehension skills, media literacy, communication skills, public speaking skills,
etc.28 As the ACTFL points out, language learning for heritage and native speakers is part of
keeping with the goal of an educated citizenry that reflects the rich multicultural and multilingual
nature of U.S. society.
Based on what the committee has argued regarding ‘native’ speakers, we must highlight two facts
that go hand in hand:
1. The level of ‘proficiency’ of a ‘native’/ heritage speaker is extremely varied – anywhere
from receptive to ‘monolingual’ level proficiency
2. Because of this self-identification as a native speaker is a double-edged sword. On the one
hand, students may be hesitant to identify as ‘native’ speakers, if they have not received
formal education in the language and only feel confident in very specific oral
communication contexts. On the other hand, students may identify as ‘native’ speakers of
a language in which they really only have basic oral skills and in which they cannot expand
much beyond a conversation regarding family, food and religious rituals. They may also
completely lack any writing/reading skills in the language.
Finally, by exempting students who have not taken the TOEFL from taking a language course is
incongruent with a goal of producing global citizens. Language learning is not about grammar and
vocabulary; it is about communication and understanding cultures. Requiring these students to
advance their skills to the best of their ability demonstrates the value, which this institution actually
places on these languages and the culture, instead of only placing value on English speakers
learning another language. And on that same note, Native/Heritage speakers are in fact the
speakers who have the most probability of not only reaching high/advanced academic levels of
proficiency in their native/heritage language, they are also the ones who will be most approached
in the job market to perform with those skills at a high level. It is in the best interest of the college
to ensure that these students are truly prepared to meet the demands that being bilingual in
the workplace actually requires.
CHALLENGE: As we explained in the previous section, the way the data is gathered does not allow
determining the number of native/heritage speakers that fulfill their language requirement with a 200/300
language level class. Therefore, it is difficult to predict the impact that this new policy, if approved, will
have on our language programs as a whole, especially if native and heritage students are exempted from
The ACTFL (American Council on the Teaching of Foreign Languages) states “its members “encourage learning
environments that support heritage and native speakers of languages other than English. It is critical that these students
be able to continue to develop their heritage linguistic and cultural skills in order to become fully bilingual and
billiterate in today’s global environment.” https://www.actfl.org/news/position-statements/language-learningheritage-and-native-speakers
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the FCMP. Although the changes provide a more comprehensive and flexible model for students with a
broad range of linguistic backgrounds, it also allows them to take the intermediate language course either
in another institution or in an online format. Even if as a department, we do not approve the removal of a
300 level class or an international course at any level for native speakers, they still have the opportunity to
choose a study area course instead of a language course. This is an unacceptable inequity in the quality of
a Rollins education and certainly does not support increased sensitivity to the crucial role of language in
the development of Rollins students as well formed global citizens.

International Business and Languages. A substantial number of our language students
are International Business majors. The IB major requires five courses in Language and Area
Studies. In 2014, the International Business Department reviewed the major’s core offerings and
decided to reduce the language requirement from two 300-level courses to one. They adjusted their
major map to read “students can complete (5) courses in language/area studies, with at least one
language at the 300 level and at least one area studies course at the 300 level.” However, if an IB
student decides to continue the Foreign Language option, the student could have a maximum of
five language courses. Thanks to some of those students, language programs such as Spanish and
German are able to recruit them for a minor, which consists of six courses above the intermediate
level. Conversely, an IB major could take a minimum of one to three language courses if the
student starts at the 200-level and opts to complete the other two courses in an area study instead.
In addition, native speakers could opt out of the language track and decide for the area studies
courses. In the last ten years, 44 IB students double majored in Spanish, 2 in French, while the IB
student majors minoring in foreign languages are 289: Spanish 219, German 52, French 12.

IB Students With a Foreign Language
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Concerns with enrollments in French. Since the suspension of the French major in 2015, the
department has had to take a more critical look at its curricular, staffing and student recruitment
strategies as it attempts to address a more complex set of challenges has accumulated throughout
the years. These include, but are not limited to, the addition of new languages, the demand to serve
programs (i.e. MENA, Asian Studies) across disciplines and the language requirement at Holt
School.
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If we look at the French majors in the last ten years (2008-2018), we could a steady decline
with an exceptional increase in 2010. Also, between 2009-2011, there were 7 students double
majoring in French. That pattern stopped completely. In the case of Spanish, most of the majors
are double majoring in other disciplines.
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Concerns with caps in language courses. The 2017-2018 Academic Course Schedule,
shows that most of the foreign language courses are capped in a range of 15 to 20 with an average
of 15. However, when we look at “actual enrollments” the overall average class enrollments for
the two terms is 10 and the average of the cap is 15. In addition, if we take into consideration that
in languages there are some courses that need to be offered with low enrollments, it can be said
that in foreign languages the average class enrollment is 12 and the average max available seats is
15. Spanish is a special case among the other languages given that its enrollment numbers are the
highest in the department. The cap for Spanish courses recently increased to 20 to accommodate
the increase in enrollments college wise and students in elementary and intermediate Spanish
courses. Nevertheless, the average number of Spanish students per course in 2017-2018 academic
year was 14.5 with a total of 17 courses. Of all those courses in Spanish, 53% have 15 students or
less and 47% have between 16-20 students. The enrollments in Spanish classes by term from 2014
to 2018 have an average of 13.3 for the given period, whereby the proposed maximum enrollments
averaged 15.7. In other words, the caps for the Spanish courses shows an average of 15.7 and the
actual has been 13.3. However, some elementary and intermediate Spanish courses have
consistently had more than 15 students per class. ACTFL’s position statement on class size from
2006 establishes that “given the goals of a standards-based language program, there must be
opportunities for frequent and meaningful student-to-teacher and student-to-student interaction,
monitored practice, and individual feedback during instructional time. This warrants attention to a
class size that remains as small as possible.” Based on the language teachers’ experience the ideal
class size is between 10-12 students.29
Among the negative pedagogical impact of having more than an ideal 15 students in a language
class are: 1) less time per student for oral production and communication in the target language; 2) oral
presentations outside class imply less amount of oral and written feedback from instructor and peers; 3)
reduction of number of compositions per student; and, 4) decrease of number of one-on-one meeting time
per student with instructor. This pedagogical concern will be addressed in the near future with the
Curriculum Committee supported by appropriate research on class size and best pedagogical practices in
language instruction.

Staffing concerns and needs. As we continue to refine our vision for the future, several
significant constraints should be noted. Given the commitments to our respective programs, the
demanding workload and the limited number of teaching faculty with terminal degrees, it becomes
difficult to determine how many more initiatives both curricular and co-curricular the
faculty is able to sustain or support. Furthermore, as the number of tenured departmental
members diminishes, the power of our departmental voice also experiences a diminuendo. Most
governance bodies require that members be on a tenure track. Search committees, advisory
committees, and task forces likewise often seek recruits from tenure ranks. Ideally, every language
with classes regularly taught at the advanced level should have at least one tenured faculty member.
Every language with classes regularly taught at the advanced level should have two full-time
faculty. In addition, one of the major concerns of the external reviewers in 2016 was related to
staffing; they noted, “the number of tenure lines is slightly less than adequate.”
Currently, French relies in one adjunct to teach some of the elementary language courses.
This model is problematic due in part to the reasons exposed by the CCE regarding contingency
faculty such as lack of continuity, resources, involvement within the department, and training in
Foreign Language Teaching Methods, “The Physical Classroom,”
https://coerll.utexas.edu/methods/modules/classroom/02/howmany.php
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advising, among others. At a strategic level, the 2018 article in the The Chronicle of Higher
Education, “It Matters a Lot who Teaches Introductory Courses,”30 discusses the link between
part-time instructors and student outcomes. Although the research shows there is a negative
relationship between contingent faculty members and student outcomes, a study conducted at
Northwestern University ratifies that the opposite effect is also true. Students who take
introductory courses with a tenure track professor (or full time faculty) are more likely to take the
next course in the sequence because “to a student who has never encountered a discipline before,
the professor teaching the introductory course is the discipline.” 31 In conclusion, it is most
beneficial for departments to recruit students by having “the department’s best and most
experienced professors teach introductory and general-education courses on a regular basis.”32
In terms of the department’s teaching staff distribution, Rollins shows a unique tendency.
The average of tenured and tenure-track positions in 23 of our peer institutions is 82% versus
Rollins’ 38%. The average of peer institutions in the category of lecturer/instructor positions is
18% versus Rollins’ 63%. In other words, Rollins has less than half the tenured/tenure-track
positions and almost four times the lecturer/instructor positions than its peer institutions’ average.
Among all of them, the only two with a higher proportion of lecturers/instructor positions vs.
tenured/tenure-track positions are Rollins College and Muhlenberg College. However, even
compared to Muhlenberg, Rollins is the one that has the highest proportion of lecturer/instructor
positions vs. tenured/tenure-track positions. For instance, 11 out of the 24 institutions have 90%
or more tenured/tenure-track positions. This is a clear sign that Rollins must address this unbalance
if the future of language programs are to be compared to that of our peer institutions.
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Beckie Supiano, “It Matters a Lot Who Teaches Introductory Courses.” The Chronicle of Higher Education (April 2018) ,
https://www.chronicle.com/article/It-Matters-a-Lot-Who-Teaches/243125
31 Idem.
32 Idem.
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Warranting a sustainable and effective model for student learning based on contingency
faculty has been a constant struggle in our department throughout the years. For the Arabic,
Hebrew and Japanese programs, the department historically has relied on adjuncts to carry the
language instruction and curriculum. Nonetheless, faculty turnover, uncertainty about course
offerings from one semester to another and faculty’s insufficient training on advising (about
language sequence, study abroad options, etc.) remain a constant challenge. In order to address
this problem by creating for students a more reliable path to fulfill the foreign language
competency with courses at the intermediate level, the Dean’s office recommended that as of fall
2018, students would not be able to fulfill the Foreign Language Competency in languages that do
not have a full-time instructor. This decision was prompted by Japanese and Hebrew in which low
enrollments have caused sudden course cancellations disrupting students’ language sequence.
Nevertheless, given the level of commitment of the current Japanese instructor to her students and
the program since 1998, students who started the sequence on Japanese are being allowed to take
tutorials at the intermediate and advanced level to fulfill the foreign language requirement.
In Fall 2018, the Japanese adjunct participated in a remote teaching pilot as part of
an ACS (Associated Colleges of the South) course sharing opportunity that provided
Japanese instruction for students at Sewanee: The University of the South. Although this
is a creative and collaborative solution to warrant the offering of a Japanese course for
Rollins and another institution while exploring remote teaching as a viable option for low
enrolled languages, the complexities at the pedagogical and technological levels of such
initiative should not be dependent on a contingent faculty. A simila r situation happened
with Arabic, where the contingent faculty used to teach in conjunction with a tenured
professor of Arabic from the University of Montana that continued from the Fall of 2014
through May, 2015. It should be noted that adjunct faculty without a Ph.D. in Arabic began
teaching in the Fall of 2012 and continued without the support of the University of Montana from
May 2015 through May, 2017. Based on the curricular need of the Middle Eastern and North
African Studies Program (MENA) to provide a more sustainable linguistic component to their
minor, in August of 2017, the department hired an Arabic lecturer to teach language and culture
courses, and to contribute to not only to the MENA program but also to the Rollins Foundations
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Program. A year later, having lost the Arabic lecturer to a more permanent position in another
institution, the lectureship was converted into a Visiting Assistant Professor position. In the case
of Spanish, a tenure-track line for a candidate of Second Language Acquisition and Pedagogy was
approved in 2016 in compliance with the external reviewers’ recommendation but by the time the
committee found a suitable candidate (May 2016), the position had already been converted to a
lectureship.
The Department of Modern Languages is well aware of both the national evisceration of
language programs in the last ten years and the risk of eliminated majors not returning. The biggest
fear with the current situation of French is the failure of the French Major to return. Limitations in
staffing, especially languages that are solely relying on lecturers do not allow programs to offer a
variety of courses and leaves few opportunities to contribute across the curriculum to the global
mission in any vibrant or robust way. In order to create the new initiatives, increase our campus
visibility, ramp up our language programs and course offerings to reflect a progressive grand
vision; it is imperative to create in the near future new tenure-track lines in French, Arabic,
German, and Spanish. With the imminent retirement of Prof. Decker in 2020, the German Program
will need staffing levels at least as high as have been the case since fall 2015 = 1 tenured/tenuretrack member + 1 full time lecturer with Ph.D. Continuity here is essential. There have been three
different lecturers on staff in the last four years in German while French and Arabic have also
undergone tremendous upheavals in teaching staff in the last two years. Chinese has seen changes
this year in staffing sponsored by Hanban. Chinese will continue to see these changes due the
varying years in any given Hanban contract. We know that language students prefer to know and
trust the instructors asking them to engage in the harrowing endeavor of learning a new language.
We must provide students pursuing the study of German, Chinese, French and Arabic, confidence
that the resources will be there for them beyond the bounds of the classroom. Rollins needs a solid
diversity in language offerings to give meaning to its goal of preparing global citizens.
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IV.

The Department of Modern Languages & Literatures looks to the future: Strategic
questions and approaches

Thanks to the support of the Dean’s office, on December 12th, 2018, the Department of
Modern Languages & Literatures convened at the Alfond Inn to work on the tentative model
for a grand vision through strategic goals. During that retreat, we addressed the following:
the department’s mission, values and future goals; the radical change within the last ten
years in students’ demographics, interests and needs; the development and expansion of
both interlingual and intralingual and interdisciplinary connections between our
department and the entire campus; the creation of curricular and co -curricular initiatives
that align with our values and future goals; and meaningful ways in we can create learning
opportunities for students to be competent global citizens and responsible leaders. During
our retreat, our faculty members worked in small groups to reflect and provide short and long-term
suggestions on how to address the following five goals that will allow us to achieve a viable grand
vision in the near future:

A. The five goals in the grand vision: 33
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See Appendix for the specific questions for the five main goals addressed by the department during the retreat in
December 2018.
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1. (Re)defining the
department’s vision and
mission of a global and
interdisciplinary education in
the XXIst century

5. Linking foreign language
and culture learning to other
learning opportunities and
career and life planning

4. Rethinking our faculty’s
curricular and co-curricular
initiatives in alignment with
our collective goals and those of
our students´

2. Setting goals for our
students in light of changing
demographics, interests, and
needs

3.Building and strengthening
interdisciplinary connections
between our language
programs and other local and
global communities

Grand Vision Plan for the Department of Global Languages &
Cultures (2018-2019)

The Department’s grand vision was crafted in several phases according to short and longterm goals. In pages 37 to 39, there is a summary of such progressive phases based on priority,
needs and realistic expectations and the different types of goals we expect to achieve across time.
Purposeful language interconnections. Historically, our faculty has given priority to
working collectively on administrative tasks such the design of learning outcomes, mayor/minor
fairs, department meetings, assessment projects, faculty searches, general policies and academic
issues, among others. Throughout the years, there has been a critical need to find opportunities to
collaborate across languages in a more deliberate and effective way. Physically, the tenured faculty
was divided in two buildings: Hauck Hall and Casa Iberia. Last fall 2017, a shift in office
distribution brought a tenured member of different a language into Hauck Hall, which has
spontaneously promoted informal exchanges about teaching and research in five languages.
However, there could be more synergetic efforts both at the intralinguistic and interlinguistic
levels. This intentional exchange will facilitate strategic connections between all languages
through both curricular and co-curricular initiatives. This exchange will provide the department
with an overall focus and facilitate a more prominent position within the college community. One
of the main goals of this emerging vision is to address that potential collaborative model across
languages and disciplines through a viable strategic plan. This strategic plan will highlight and
promote current global initiatives of the department, explore innovative opportunities to expand
and strengthen our mission, and create a more integrative curricular model across all languages
and disciplines across campus.
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Rebranding the department and its programs. Our department is committed to
following the national trend to transform our language programs via a more culturally integrated
approach where critical rigor and cultural context are at the forefront. One of the creative solutions
that three professors at Fort Lewis College in Colorado used to save the remaining language in the
modern languages department (Spanish) was to move it under the shelter of the sociology
department and the new name: Borders and Languages.34 This is a perfect example of how a
critical situation could lead to a new vision of an otherwise traditional study of a discipline. In
many ways, the creation of a new way of approaching language is potentially a novel opportunity
for Rollins to create an exciting and innovative language and culture program. Our department
could apply this out-of-the-box approach as we move forward in times of recession in foreignlanguage degree programs and of changing student preferences and goals.
More than a decade ago, the Department of Modern Languages added Literatures to its
name to highlight the scope of courses beyond linguistic competency and the relevance of literary
content and analysis to our curricula. However, another decade later our programs have expanded
and diversified their course offerings and shifted their focus to a more diverse and culture-based
content. This progression is not currently reflected in the department’s name. Due to the radical
changes in student needs and interests, and in conjunction with the transcultural and translingual
approach, we need to rename the department. This new name must emphasize cross-cultural
perspectives and the global competencies, evolving accordingly from this transforming vision to
Department of Global Languages and Cultures. A similar phenomenon happens in the Spanish
program. A major/minor in Spanish, as it is currently called, suggests a focus on linguistic
competency when in reality our curricula takes a multiregional (Spain, Latin American and the US
Latinx) approach to language, literature and culture. As we explore the cultural, political,
socioeconomic interfaces that constitute the Hispanic world and experience, our name should
reflect that complexity. In fact, Spanish native-speakers are misled by the current name; they often
enroll in one of our courses only to discover that they will be trained beyond the language
competency to critical thinking, and cultural, historical and textual analysis. We propose to change
the name of the Spanish major and minor to Hispanic Studies.
Reinstallation of the French major. As shown in the course request forms from incoming students,
French is by far in second place among the languages that students have studied prior to their arrival at
Rollins. To be able to sustain a major a language has either to "home grow" enough advanced level students
or to bring in enough students with substantial previous knowledge of the language in order to sustain
coursework at the advanced level. Other than Spanish (73%) French (22%) is the only language, which a
significant number of students have studied before arriving at Rollins. As an institution committed to educate
students for "global citizenship", maintaining only one major in a modern language puts the credibility of our
mission statement into serious question. The reinstallation of the French major will require: a) a tenuredtrack position that can guarantee the consistency and commitment to the program; b) the strategic and
relevant design of courses (see section “New intralingual and intracultural/intercultural courses”
which includes intermediate courses such as “News over Coffee,” or an advanced course on “Topics
in Francophone Studies”); c) programs abroad and service-learning initiatives linked to curricular offerings,
d) partnerships with other disciplines and program across campus, among others.
Creation of a Program of Distinction: Transcultural Competence and Communication.
Why is it relevant to have such a major-minor at Rollins? Intercultural competence is “the
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This new major combines the idea of borders from different perspectives: geographical, cultural, linguistic, and
psychological. For instance, the major features courses in business, law, survival Spanish, Spanglish, and other
topics like music and U.S. Mexico border culture. Johnson, Steven. “A College Lost Its Languages One by One. Can
3 Professors Save Spanish?” The Chronicle of Higher Education.
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ability to develop targeted knowledge, skills and attitudes that lead to visible behavior and communication
that are both effective and appropriate in intercultural interactions.”35 According to the Intelligence Unit at
The Economist, 90% of executives in 68 countries say cross-cultural management is their biggest challenge.
Taking into account the prominence of the business major and the internationalization efforts within
Rollins’ mission, intercultural communication and an understanding of cultural differences are particularly
critical for all students, especially those working in global networks and contexts. Research has confirmed
the need to prepare students through a developmental process of intercultural competence and global
learning acquisition that requires an infusion of intercultural competence throughout the curriculum and its
different perspectives at all levels. Institutions such as Rollins whose mission focuses on creating competent
global citizens, must ask themselves: “How can we prepare our students to comprehend the multitude of
countries and cultures that may have an impact on their lives and careers? More broadly, what knowledge,
skills, and attitudes do our students need if they are to be successful in the twenty-first century?”36 As shown
in the graphic below, the three constituent elements of intercultural competence involve knowledge, skills and
attitudes. These are present in an individual who learns to be flexible, adaptable, empathetic and adopts an
ethno-relative perspective.

What will students learn? Students will acquire and develop the skills and attitudes, and
knowledge needed to meet the global challenges today’s world presents. They will also learn to
succeed in a diverse workplace and appreciate the value of cultural differences.
Which students will be served? This fundamental training would be beneficial to students
in various departments including Modern Languages and Literatures (as part of a Major or Minor
in one or a combination of languages), International Business, International Relations, and

Deardorff, Darla. “The Identification and Assessment of Intercultural Competence as a Student Outcome of
Internationalization at Institutions of Higher Education in the United States,” Journal of Studies in International
Education 10 (2006):241-266.
36
Deardorff, Darla. “Assessing Intercultural Competence,” 65-79.
https://www.xavier.edu/mfi/documents/1AssessingIntercultCompDeardorff_Darla_K.pdf
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Communication. It would also be suitable as preparation for students planning on a
semester/internship abroad.
How will it be supported? This major/minor will be interdisciplinary and multilingual
which will make it sustainable with minimal curricular modifications and faculty hiring. As the
research of Darla Deardorff shows, intercultural learning is transformational learning and requires
experiences beyond the classroom to lead that transformation. Beyond understanding global issues
through integrating foreign and comparative material into courses and requiring a foreign
language, intercultural competence requires also the experiences of community engagement,
comprehensive institutional internationalization efforts (dorm room discussions, group
activities, language tables, etc.) and education abroad.37

Summary of strategies and initiatives to implement the grand-vision for the department:
I.

Building connections between languages:

1. Brand-new curricular offerings. Design courses that deliberately target the “multi competent” students, students with interest in more than one language, or students who are
in the process of deciding what language to study. The department will create a brand -new
module titled “World Languages Class.”
a. Team-taught language/culture courses. This course will be divided in modules
in which at least 2-3 professors will teach in the target language a section of the
entire course. There will be structured around overarching themes such as “M LL:
Music around the world,” “MLL: Folkloric practices around the world,” and “MLL:
Linguistic survival skills in world languages.”
b. Team-taught rFLA courses. A class taught by two language professors to include
linguistic and cultural components. This course will make students in both target languages
meet ideologically across the curriculum. For example, one course between German and
Arabic could be “WWC: Germany and Egypt under Fascism.”
c. Team-taught content courses in English with an additional language
component. For instance, a course titled “MLL: Race and Gender in the Hispanic
and Francophone Caribbean” could contain one extra hour of language instructor
in French and/or Spanish. This is a proven model as demonstrated in the dual level
offerings of German, such as “Looking Back at the Third Reich” GMN 252 and
GMN 352 where the 300 level course requires and additional contact hour in
German in which students discuss authentic texts and are tested on the content in
German.
d. New and upgraded intralingual and intracultural/intercultural courses.
i. Arabic.
37

Deardorff, 70.
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1. ARA 201: “Conversation & Culture.” This course will feature an
intense focus on Arabic language speaking skills.
2. ARA 202: “Colloquial Arabic for Business.” This course will be offered
as a business training to increase the low enrollments in 202 and target
students who need to practice the spoken language in order to work in the
US or overseas. It could be advertised for Computer Science students as
well since the highest pay job in that discipline requires Arabic
proficiency.
ii. French.
1. FRN 295: “News over Coffee”: The idea is to entice students who have
had two semesters of intermediate level French to engage in reading
current events and learning to talk more freely before they make the leap
into the advanced level of instruction (this course will be taught next fall
2019)
2. FRN 291: “Advanced Expression: Communication and Cultural
Tools.” This course will be an intensive training in oral expression
and writing. Materials will include news broadcasts from French TV,
films and articles from the French and Francophone press, among others.
This will be an advanced/intermediate course to prepare students for the
300-level courses.
3. FRN 302: “France Today: History, Culture and Current
Events.” This course will have a multidisciplinary approach through
up-to-date authentic materials looking at essential historical
moments that have shaped contemporary debates in France (i.e.
October 2005 riots, immigration laws, religious freedom, gay
marriage, etc.).
4. FRN 304: “Topics in Francophone Studies.” This course will
explore French-speaking regions of the world outside France (Africa, the
Americas and Indian Ocean) through the close reading, discussion, and
analysis of literary and non-literary texts as well as other cultural artifacts.
5. FRN 332: “Introduction to French & Francophone Cinema.”
This course will offer an overview of French & Francophone cinema
through a range of topics such as its historical, cultural, economical
development,
popular
genres
and
major
trends.
iii. Spanish.
1. “From Folk to Pop: Latin American Popular Culture.” This
course uses popular culture as an entryway into the study of modern Latin
American history, politics and society. The class focuses on the following
sites of popular culture in particular: music, comics, cinema, sports, and
food (this course will be taught next fall 2019)
2. “Studies in Hispanic Culture: The Politics of Resistance in Music
and Performance in Latin America.” This course will explore how
different music genres and performances are utilized as a means to create
critical or supportive socio-historical commentary about the nation.
3. “Portuguese for Spanish Speakers.” This course will be a one
semester accelerated course in Brazilian Portuguese for students with a
native of near-native command of Spanish. It will prepare students to read
advanced diverse discourses and materials, as they will acquire a basic
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proficiency in speaking, writing and comprehension of standard Brazilian
Portuguese.

2. New co-curricular initiatives
a. Multi-Language Hour. Currently, the Hispanic Studies Program hosts a "Hora Hispana,"
Arabic an “Arabic Coffee Hour,” and German a “Kaffeeklatsch.” During that hour students
not only interact in the target language but experientially learn course and cooking
techniques, play games (Jeopardy, Speed Dating, Charades, Bingo, etc.), and get to interact
with other students studying the same language. In Spanish, the senior students are in
charge of organizing and coming up with interactive activities during that hour.
Another route could be hosting a "Language Hour" in which each week there is a different
language showcased. This concept will facilitate a more integrative approach to language
learning and a more cohesive dynamic among the members of the department. Also, will
purposely expose students to the variety of languages taught at Rollins.
b. Other intra department, cross-cultural activities. An example is the Drakarneval
(Chinese New Year +Rosenmontag) annual celebration. These events will increase our
campus visibility and further bind students with diverse culture and languages.

3. Staffing
a. Spanish Lecturer contracts. Following the recommendations of the EEC, modify the
contracts of the most senior and qualified Spanish lecturers to make them renewable
beyond a yearly basis.
b. New tenure-track lines. As shown in the graphic of the ratio lecturers and tenure-tenuretrack positions, Rollins is not part of the trend among peer institutions. Creation of such
lines in German, French, Arabic and Spanish are pivotal to the creation, restructuring and
implementation phases of a grand vision of the Department of Modern Languages and
Literatures. Most importantly, they are also crucial in creating a Program of Distinction in
Transcultural Competence and Communication.
II.

Building partnerships across campus:

1. New curricular offerings
a. Cross-list courses with other departments. We currently work closely with very
natural connections such as the Program of Latin American and Caribbean Studies,
MENA, and Asian Studies, but there are potential opportunities of strat egic
curricular initiatives with other departments and programs such as African and
African American Studies Program, Jewish Studies Program, and the Music
Department.
b. Co-teach courses with other departments, especially the ones offering an
experiential link to service-learning in the local community
c. Participation in other programs. More active participation from our department
in the Life-Long Learning Program and the MLS program. Also, the French faculty
could contribute with new course offerings in LACS. Another opportunity for all
languages is to co-teach classes with the Film Studies Program. It is important to
note that one elective for the minor must focus on foreign film.
d. Marketable courses to serve other disciplines. As a language instructor certified to
teach Languages for Purposes (TLP), the Arabic faculty member could work with other
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departments and disciplines designing marketable courses. An example is her course titled:
“Legal Arabic for Courts and Ethics.”
e. Intercultural/transcultural courses. Courses that fill a void across curriculum on
intercultural communication. This supports the college’s mission of creating global
citizens and shift our focus away from being “just” a language department to a
department that enhances not only linguistic competence but also cultural and
transcultural competence. Potential courses under this topic could be: “ Intercultural
Communication: Germany-Austria-Switzerland” and “Intercultural Communication:
Spain.” Departments and programs such as International Business, International Relations
and International Programs would benefit tremendously from these courses in
intercultural/transcultural competence and intercultural sensitivity.
f. Linguistics across disciplines.
i. History of language. A course focused on the historical development of a
language and how those changes apply to the language spoken today – placed
within a historical context (pairs well with any other degree of study that explores
a concept historically including literature)
ii. Applied Linguistics. Teaching and learning a second language (pairs well with
Education and English majors). This could be done in combination with courses
already taught in the department and from an interdisciplinary format with courses
offered in other departments (Anthropology, Communication, English, Education,
International Relations, Sociology, etc.)
g. Participation in long distance programs. In Fall 2018, adjunct Harue Patterson
participated in a remote teaching pilot as part of an ACS (Associated Colleges of
the South) course sharing opportunity that provided Japanese instruction for
students at Sewanee: The University of the South. This initiative will be extended
to Spring 2019.
h. Dialogue with colleagues with stakes in languages (IR, INB/Business, MENA,
Asian Studies, LACS, Dual Degree-Reutlingen, Humanities Division Chair).
Explore the idea of getting students to be required/highly encouraged to begin their
study of language in the first year. Discuss the concerns about languages and the
commitment of the institution to support languages that students have little chance
to study before they arrive at Rollins.
2. Restructure co-curricular events
a. International Week. Create a more prominent presence of the department during
the “International Week.” Currently, our department does not have any role at all
at the event. This would be a perfect venue to promote our programs and learning
opportunities for students.
b. International students. Use the international student body to create a more
purposeful connection with the different students learning languages. Currently,
Strong Hall is called “language living-learning community” because language
RCCs are housed there.
Purposefully pairing international students with language RCCs should stimulate
the “live abroad” experience on campus. Rebranding Strong Hall as “The
International Language House” will be a strategic move that would help to
repurpose the living-learning environment while highlighting the relevance of
language learning on campus. Other languages could follow the German model
German in which language students interact in German during the “Kaffeedlatsch”
and German film nights, when films are shown in German/En glish. These films are
integrated into the German language classes. German Club students also meet in Strong
to gain Community Engagement points as they plan the German Christmas Market or
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“Weihnachtsmarkt,” which involves various campus constituencies and the local
community.
c. Collaborations with student groups. Seek ways to co-sponsor events/film
screenings/lectures with campus student groups. Engaging the Rollins Improv Players, for
example, in a Hispanic Theatre course; engaging Pinehurst, whose stated mission begins
“The Pinehurst Organization is a dynamic ensemble of individuals dedicated to pursuing
global citizenship both in and outside of the Rollins College community” in events like the
Chinese Lunar New Year. Prof. Wei is involved in the China trips of the Rollins Debate
team, and they would be an excellent group to link to classes on current issues in countries
speaking our target languages. The Rollins College Composers Club would be an excellent
group to involve in the “MLL: Music Around the World” course. Tying various student
groups into Dept. events engages a broader range of students and stimulates dialogue
among students regarding our language offerings. Greek student organizations are an
untapped resource who are looking for ways to enhance their engagement with the Rollins
community. Fraternity and Sorority members represent 43% of the student population,
with 12% studying abroad and 8% being international students.
3. New partnerships
a. LACS Program. Have the French faculty join the Program of Latin American and
Caribbean Studies. The program will benefit from the expertise of our current
French faculty member whose area of study is the Francophone Caribbean.
b. Office of External & Competitive Scholarship Advisement. The department has
been a constant supporter for Rollins applicants for a diversity of national and
international scholarships. The Arabic faculty will serve as a campus representative
on behalf of the Critical Language Scholarship (CLS) for Rollins students and the
Central Florida area. CLS is a government initiative to expand the number of

Americans studying and mastering foreign languages that are critical to national
security and economic prosperity. For instance, Arabic faculty got nominated as
College Liaison Officer for ABPA (Arab American Professional Association) , the main
purpose of this new born relationship is to match Rollins students of Arabic heritage with
federal and business paid distinguished internship as they are prospective candidates for
foreign policy and international business in the Middle East.
4. Service-learning initiatives
a. Teaching languages to the Rollins staff. Different staff members have requested a
"Project-Bridge" class to learn a second-language. Currently, non-native speakers of
English staff on campus take a weekly English class offered by a Spanish faculty member
and other Spanish student volunteers. A way to expand the department’s connection to the
Rollins’ community would be to offer a second foreign language to the staff.
III.

Building connections and partnerships within the local
community

1. Recruiting strategies
a. Recruiting before coming to Rollins
i. Data from students. For instance, in case of Arabic, know the students who
graduated from Islamic high schools
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ii. Campus mentors. Native speakers could serve as campus mentors to language
students and help with activities on campus
iii. Tailored visits for high school students at Rollins.
b. Recruiting at Rollins College
i. “Meet and greet” International Fiesta. A social event in which all language
students (and other targeted students) are invited to meet and greet the rest of the
language faculty and explore in a fun way its curricular and co-curricular
opportunities.
ii. Accomplished alumni as MLL ambassadors. Feature accomplished MLL
alumni not only on our website but also in Alumni Weekend events, and other
official events whenever possible (i.e. classroom visit, scholarship info
session). Use their examples can motivate our students and promote practicality
in their career advancement. [several Chinese language students went on to study
at prominent universities, such as John Hopkins, Columbia, Cambridge, and now
working for State Department, think tank policy institutions]

IV.
Building connections and partnerships at the global community
1. Study abroad programs
a. Spanish Programs.
i. University of Oviedo Semester Program. The Spanish exchange student
from the Program at the University of Oviedo will take on a more "active"
role with our department. For instance, the department could request that
particular student to complete a 2-credit course, which encompasses the
coordination of language-related events and programming.

2. Organizing field-studies with other departments
a. Cuba Field Study. Prof. Patricia Tomé has organized the Cuba field trip in conjunction
with professors from other departments (Prof. Robert Reinauer in Economics, Prof. Dan
Chong in Political Science, and Dr. Susan Montgomery in Olin Library).
b. Namibia Field-Study. Prof. Nancy Decker has collaborated with Prof. Michael Gunter
in the Department of Political Science.
c. China Field Study. Prof Li Wei has not only organized a China Field study but annually
accompanies the Rollins Debate Team to China and Taiwan.
V.

Designated spaces for language-culture learning and appropriate technology
1. Languocultural Hub. The hub will serve as a focal point for language students to meet,
mingle, and practice their target languages while enjoying cultural experiences through
language table, film, and cultural performances. The Chinese program has used the
Language Living Community for Chines and the Hanban Residence for tea workshop, hot
pot and dumpling cooking, and as gallery space to showcase the final project artwork of
the Chinese calligraphy classes.
2. Classroom upgrades. As part of our grand vision, our language classrooms must reflect
the pedagogical innovations that our students need and expect from a cutting-edge
language instruction. We understand that the cost of upgrading old-fashioned equipment is
an issue, the fact remains that our students are not getting the learning experience that basic
technology can provide. The addition in all of our Hauck Hall classrooms of the following
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will be indispensable in a long-term vision of implementing teaching models: ELMO
projectors, white boards on key walls to maximize space, HTMI connection, DOC CAMS,
and updated classroom computers. It is also critical to note that Hauck 106 is the only
distance-learning classroom on campus, and it is routinely used by another department at
times when language faculty need to it. This situation has happened yet again as we
scheduled Spring, 2019.

VI.

Preliminary conclusions

Our department is well positioned to provide critical curricular contributions to our
students’ learning of global cultures, which is at the core of the college mission statement. As
shown through our vision plan, we have incorporated the insightful suggestions that the CEE
provided in 2016 in their final report such as: intralingual and intracultural competence,
language learning across the curriculum, multi-disciplinary and cognate courses, major
revisions of the French curriculum, and the creation of new tenure-track lines to support the
growth and sustainability of current language programs. We also discussed the need to rebrand
both the name of our department and that of the Spanish program. Most significant to these
efforts is the creation of a new major-minor in Transcultural Competence and Communication
that could provide a more comprehensive training for capable and effective global citizens not
only linguistically but also culturally. This Program of Distinction will not only revitalize our
department but also create a synergy between our core goals and those of the institution in a
cross- discipline and cross-linguistic fashion.
An appropriate assessment system will be part of a further conversation and research in
the near future. In addition, the Internationalization Task Force concluded that most of the
ways to better reflect the college’s vision of global learning is to require the study a foreign
language in more disciplines, increase opportunities for language instruction across the
curriculum, and integrate international experiences.
In sum, the Department of Modern Languages & Literatures is in a strategic and privileged
position— if provided with the appropriate resources—to assist in a transforming manner the
advancement and enhancement of global citizenship among our students. Through intercultural
competence and other critical skills in navigating cultural differences, our programs will
produce students, whose language proficiency undergirds a worldview, which genuinely
understands and values the contributions to global citizenship of all cultures, including their
own.
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The MAIN GOALS the department wants to accomplish with this grand vision
are:

✓ Rebranding goals:
1. To better describe our mission, curriculum and values, change the
name of the department to Department of Global Languages and
Cultures
2. To better reflect our mission, curriculum and values, change the
name of the Spanish major and minor to Hispanic Studies

✓ Enrollment goals:
1. Maintain and increase the number of majors and minors in every
language
2. Increase the number of students that participate in language
programs through field-studies locally and globally
3. Increase the number of languages that participate in the Living
Learning Community Model
4. Maintain and increase the number of language students that receive
prestigious scholarships (i.e. Fulbright, CLS (Critical Language
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Federal Scholarship)-Arabic faculty is CLS Campus Representative for
Central Florida, Reader and Jury, etc.) or continue in graduate studies

✓ Curricular goals:
1. Creation of a new major/minor that will become a “Program of Distinction” at
Rollins: Major and minor in Transcultural Competence and
Communication
2. Design new curricular offerings in all our programs to better fit our mission
and values and to contribute to the new major/minor in Transcultural
Competence and Communication
3. Re-installment, revitalization, and growth of the French Major through a
curricular revision and the creation of new and relevant courses
4. Assume a stronger position of leadership in the college’s globalization efforts
by engaging the broader campus through the teaching of interdisciplinary
and culture-based courses
5. Redesign courses in all language programs to reflect a translingual and
transcultural approach
6. Increase the focus on linguistics and intercultural training and
linguistics across the curriculum
7. Achieve a better integration of languages across the curriculum through, for
example, RCC and the rFLA course offerings.
8. Explore opportunities to recruit and integrate heritage speakers in the
languages offered by the department
9. Build and expand curricular connections across campus, as well as
local and global communities

✓ Co-curricular goals:
1. Collaborate strategically to intentionally offer more deliberate extracurricular initiatives that promote the study of all languages offered by the
department, with special attention given to the less enrolled languages
2. Build and expand connections across campus, as well as local and
global communities

✓ Staffing goals:
1. Increase the number of tenure-track lines to be in alignment with the
average maintained by our peer institutions
2. Provide more stability to our current lecturers by extending their
contracts beyond a yearly basis
✓ Structural/pedagogical goals:
1. Keep the minimum caps for language courses to 16 in all of our
classes to fit the pedagogical principles of language learning
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2. Have access to classrooms conducive to student-centered learning,
collaborative learning, and task-based learning
3. Improve the learning-teaching environment by upgrading the
technology and the software available for language learning in Hauck
Hall
4. Maximize the physical spaces for language and culture learning such as
Strong Hall and Casa Iberia

Progressive phases for the implementation of the Department’s Grand Vision:
PHASE 1

Rebranding:
✓
✓
✓

Work on a proposal to change the department’s name to the Department of Global Languages and Cultures
Work on a proposal to change the Spanish major and minor to Hispanic Studies
Apply for the equipment line for the possibility of updating the Murillo Room in Casa Iberia (this effort is currently
ongoing, $3,000.00 were allocated to the renovation of Murillo Room)

Curricular/co-curricular objectives:
✓
✓
✓

Work on new course proposals for next academic year to address the potential new major/minor in Transcultural
Competence and adapt current courses to emphasize a transcultural/translingual approach
Develop a design plan for the new major-minor in Transcultural Competence and Communication
Increase the department’s visibility by participating in all-campus events such as the Annual Summit on Transforming
Learning, Symposium of Latin American Studies, etc.

Recruiting initiatives:
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✓
✓
✓

Event in March 2019 in conjunction with the Goethe Institut and Rollins’ languages. Town Hall panel discussion:
“The Significance of Language Instruction for Professional Lives in the XXIst Century.” Posters from language
students will be showcased.
Leaders Preparatory School- Islamic School in Orlando
CBS News will come to Rollins to attend the 2019 Summit on Transforming Learning. The editor will witness a
prototype of Rollins students social activism toward the Middle East in a session named "Community Engagement
and Social Activism: Petrodollar versus Human Rights."

Pedagogical & technological objectives:
✓
✓
✓

Present on pedagogical reasoning for limiting the cap for language courses at sixteen
Request the expertise of Nancy Chick
Request the installation of white walls in Hauck Hall classrooms to maximize usable teaching space and active student
participation

Public Relations:
✓
✓
PHASE 2

Curricular/co-curricular objectives:
✓
✓
✓

PHASE 3

Apply for an intern for a social media manager position that can assist our department with increasing visibility online,
update our webpage and create an Instagram account.
Connect with Alumni Relations to identify outstanding language alumni and their accomplishments after graduation

Create sub-committees to: 1) design and submit the proposal for the new major/minor in Intercultural Competence;
and 2) research assessment tools to replace WebCAPE
Advocate for more rooms in the various Language Learning Living Communities (LLC). Both international/native
speakers could be targeted to serve as LLC interns and/or as Director of Programming. This is a position that will
allow international students to work and serve as residential coordinators of language events in LLC.
Connect with language alumni to visit our classes and highlight the benefits of linguistic and cultural competence in
life after college.

Pedagogical/Structural objectives:
✓

Research, design and implementation of academic instructional spaces (quality classroom design to teach languages
including acoustical materials currently absent in all spaces)

Appendix:

1. GOAL 1: (Re)defining the department’s vision and mission of a global and interdisciplinary
education in the XXIst century
a. How is the department different from 10 years ago?
b. What do we want the department to be in 10 years?
c. How do our curricular offerings and extra-curricular initiatives reflect our current vision
and mission?
d. How can we align our vision with current and potential practices in a more coherent
manner?
e. Does our faculty and physical teaching/learning environment reflect our vision?
f. What steps can we take to strengthen our languages programs in alignment with our global
and interdisciplinary goals?
g. What are the potential challenges in achieving this goal?
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2. GOAL
needs
a.
b.
c.

2: Setting goals for our students in light of changing demographics, interests, and

How are our students different from 10 years ago?
What kind of skills do we want our students to have by the time they graduate?
How do our curricular offerings and extra-curricular initiatives reflect students’
demographics, interests, and needs?
d. What teaching/learning models should be considered in curricular design to fit the students’
demographics, interests, and needs? For instance, a transcultural and intercultural
competence model?
e. What new teaching and experiential initiatives can benefit students’ global and
interdisciplinary learning?
f. How does the physical teaching/learning environment align with the learning experience
and expectations of our students?
g. What are the potential challenges in achieving this goal?

3. GOAL 3: Building and strengthening interdisciplinary connections between our language
programs and the local and global communities
b. What connections have we currently established across campus that have proven to be
successful to our students’ learning experience and the interdisciplinary nature of the
college and department’s mission? Should we highlight or rebrand some of those
connections to increase our visibility across campus?
c. How can we create new meaningful connections and partnership across campus to increase
our visibility and position within the college’s mission?
d. What connections have we currently established within the local community that have
proven to be successful to our students’ learning experience and aligned with the
interdisciplinary nature of the college and department’s mission? Should we highlight or
rebrand some of those connections to increase our visibility across campus?
e. What new curricular and co-curricular partnerships can we establish within the local
community to benefit our students’ interests and needs?
f. What connections have we currently established at the global level that have proven to be
successful to our students’ learning experience and aligned with the interdisciplinary nature
of the college and department’s mission? Should we highlight or rebrand some of those
connections to increase our visibility across campus?
g. What new curricular and co-curricular partnerships can we establish at the global level to
benefit our students’ interests and needs?
h. What are the potential challenges in achieving this goal?
4. GOAL 4: Rethinking our faculty’s support of curricular and co-curricular initiatives in
alignment with our collective goals and those of our students´
a. What are some of the creative and innovative ways in which current faculty have
maximized resources to serve our mission and students?
b. How does our current staffing model (5 tenured faculty members, 9 lecturers, 1 VAP, 2
adjuncts) sustain and expand the curricular and co-curricular initiatives required to address
our collective goals and those of our students?
c. How does the creation of new lines help sustain and expand the department’s collective
goals in concordance with that of the college’s and the students’?
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d. How many more initiatives can faculty realistically support?
e. What are the potential challenges in achieving this goal?

5. GOAL 5: Linking foreign language and culture learning to other learning opportunities and
career and life planning
a. What are some of the creative and innovative ways in which current faculty have
maximized resources to serve our mission and students?
b. How does our current staffing model (9 lecturers, 5 tenured faculty members, 2 adjuncts,
and 1 Visiting Assistant Professor) sustain and expand the curricular and co-curricular
initiatives required to address our collective goals and those of our students?
c. How does the creation of new lines help sustain and expand the department’s collective
goals in concordance with that of the college’s and the students’?
d. What are the potential challenges in achieving this goal?
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ATTACHMENT 3
Roberts Rules says that (1) minutes are to be a record of what is done, not what is said.
Debates and Q&A’s are not supposed be recorded. Motions, secondary motions, and points
of order are. (2) Committee reports don’t have to be included in full, but they are
recommended to record progress committees are making. (3) For a committee of the
whole, we need to record that we went into it and a report of what we did in it. (4) Guest
speaker reports do not need to be summarized.
Pro→ There is literature suggesting that NOT recording what is said encourages those in
more junior positions to feel comfortable to speak (e.g. Stewart & Valian 2018). This is
something we have been talking about a lot.
Con → Others (for example, the FEC members who cannot attend any CLA meetings this
year) may feel disenfranchised by this process,
What does the EC think of recording minutes following Robert’s Rules? Minutes from the
last meeting would look something like this:

SAMPLE DRAFT
Minutes of the Regular Meeting of the Faculty of the College of Liberal Arts
September 19, 2019
12:30-1:45
Presiding: Paul Reich, President of the Faculty
Recording minutes: Jennifer Queen, Vice President of the Faculty/Secretary
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Members in attendance: Agee; Anderson; Althuis;; Barbero; Bernal; Boles;
Bommelje; Boniface; Brannock; S.-E. Brown; Cannaday; Carnahan; G. Cavenaugh;
J. Cavenaugh; Cheng; Chong; Cornwell; Coyle; Crozier; Cummings; Davidson; D.
Davison; DeLorenzi; Douguet; Dunn; Ebin; Elva; Ewing; Fetscherin; Forsythe;
Garcia; Gerchman; Gilmore; Gonzalez Guittar; Grau; Greenberg; Gunter;
Habgood; Hammonds; De. Hargrove; Harper; Harris; Harwell; Hewit; Hudson;
Jones; Kadiyala; KC Raghabendra; Kiefer; Kincaid; Kistler; Kline; Kypraios; Lewin;
Libby; Luchner; Maskivker; Mathews; McClure; McLaren; Mohr; Montgomery;
Morrison; Mosby; Musgrave; Myers; Myslik; Namingit; Nichter; Niles; Nodine;
Park; Parsloe; Patrone; Pett; Pieczynski; Poole; Queen; Ray; Reich; Riley; Roe;
Roos; Rubarth; Russell; Sahm; Sanabria; Santiago Narvaez; Sardy; Schoen;
Simmons; Singer; B. Stephenson; P. Stephenson; Stone; Summet; Sutherland;
Svitavsky; Tatari; Teymuroglu; Tome; Vidovic; Vitray; Voicu; Walton; Warnecke;
Wilson; Yellen; Yu; W. Zhang; Zimmerman
Invited guests: M. Weiner, A. Candage, M. Leaden, G. Beaudin,

I.

Meeting called to order at 12:33pm.

II.

Approval of Minutes from May 1, 2019 CLA Meeting
a. Paul Harris moved to approve the minutes from the May 1 meeting. Laurel Habgood
seconded.
b. Clicker vote: 74 Yes votes; 1 No votes; 3 Abstentions. Motion passed.

III.

Announcements
a. Paul Reich announced the result of the electronic confirmation to fill a committee vacancy.
Rochelle Elva will serve on the Student Life Committee for a one-year term.
b. Leslie Poole introduced Sandspur Editors Alex Candage & Maura Leaden who spoke briefly
about the paper.

IV.

Committee Reports
a. Executive Committee: Paul Reich reporting
i. Met twice since beginning of year. Approved All Faculty Bylaw change re: provost
role in T&P. Will come to faculty for discussion and vote at next all college faculty
meeting. Search for new Associate Dean of Academics will begin soon. Divisional
reps, & Pres of EC, plus Dean of the Holt School and the Dean of Student Affairs will
serve as search committee. Will convene a new working group to review T&P
criteria for service and balance of teaching, scholarship, and service to continue
work from last year. Asked for interested faculty to reach out their divisional reps.
b. Curriculum Committee: Martina Vidovic reporting
i. Met once due to Hurricane Dorian. Approved two small changes for the Physics
Department (1) regarding the Advanced Placement Policy and (2) regarding major
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map course renumbering. Currently reviewing the academic calendar for the year
2020/2021.
c. Faculty Affairs Committee: Don Davison reporting
i. Re-examined the lecturer policy at the request of EC. Agreed to the principle of
offering a multi-year contract to lecturers who achieve six consecutive years of
successful teaching evaluations. Concurred that a three-year contract seems
appropriate but recognize the dean and department chairs should have flexibility in
these contract decisions given the diverse needs of departments. Strongly believe
that the evaluation of lecturers should not be given to FEC—an already overworked
committee—nor should a new committee be created. Instead believe evaluation of
lecturers should be completed by the department chair plus one or two other
members of the department in consultation with the Dean of Faculty. Finally,
supports the principle of offering the ‘senior lecturer’ designation. Returning to EC
for consideration.
ii. Members agreed that they should expand the research conducted by Ben Hudson on
potential bias when using course instructor evaluations (CIE) into a ‘white paper.’
White paper will examine the advantages and disadvantages of course instructor
evaluations, the potential sources of bias by students when completing the evaluation,
and a review of national best practices that should be followed when evaluating
teaching. Goal is to issue white paper by December 1 and then follow up in spring
with recommendations regarding best practices to be followed.
iii. Raised several questions regarding the proposed Disruptive Student Policy. Dean
Cavenaugh will follow up and return to the committee with the information.
iv. Agreed to examine faculty salaries.
V.

Business
a. International Programs Update: Giselda Beaudin reported on issues of declining enrollment
numbers for study abroad. (see attached PPT)
b. Studio Art Minor in Holt (see attached map and rationale also distributed with meeting
agenda)
i. Paul Harris moved to approve the Studio Art Minor in Holt. Mattea Garcia
seconded.
ii. Rachel Simmons introduced proposal and fielded questions.
iii. Clicker Vote: 86 Yes votes; 4 No votes; 1 Abstention. Motion passed.
c. Diversity and Inclusion Philosophy and Principles (see attached statement also distributed
with meeting agenda)
i. Maridath Wison moved to approve the Diversity and Inclusion Philosophy and
Principles statement. Susan Montgomery seconded.
ii. Stephanie Kincaid & Toni Holbrook gave short history of the statement and asked
for questions. There were none.
iii. Clicker Vote: 76 Yes votes; 6 No votes; 7 Abstentions. Motion passed.
d. Tenure and Promotion Review Working Group Report Redux (see attached also distributed
with meeting agenda)
i. Paul Reich gave short history of original report and resulting business conducted
previous academic year. Brought up issues of FEC workload.
ii. Paul Harris moved to go into a committee of whole (CoW). Jill Jones seconded.
iii. Passed unanimously by voice vote.
iv. Report for CoW: Paul Reich reporting
1. Two straw polls taken after debate. (1) Should the membership of the
Faculty Evaluation Committee (FEC) be expanded in order to accommodate
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the large number of evaluation cases? Clicker Vote: 68 Yes votes; 11 No
votes; 7 Abstentions. (2) Should Associate Professors be added to the FEC?
Clicker Vote: 67 Yes votes; 10 No votes; 6 Abstentions. FAC will use the
results as they consider bylaw revisions this year.
2. Members encouraged to reach out to P. Reich, D. Davison, or their FAC
divisional representatives with more comments on FEC membership.
VI.

Motion to adjourn by Dexter Boniface. Jennifer Queen seconded. Meeting adjourned at
1:42pm.
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ATTACHMENT 4
FAC Report to the Executive Committee
October 10, 2019
The FAC met on 10/08/2019. The members worked on two items of business. First, the FAC
continued its discussion of the provision in Article VI, Section 3, of the All Faculty Bylaws
concerning the appeal process. The clause in question is, “After reviewing the case, the AllFaculty Appeals Committee makes a recommendation to the President either to uphold the
original decision or, in the event of a majority vote in favor of the appeal, to recommend a new
evaluation.” The Executive Committee requested that FAC clarify the meaning of “recommend
a new evaluation.” The members of the FAC recommend the following clarification:
If the Appeals Committee recommends a new evaluation the it must submit a written report
clarifying the procedural error which is sent with the original decision for reconsideration back
to the point where the error occurred. Only the evaluation materials submitted with the original
file may be considered in the new evaluation.
The FAC continued its discussion of teaching evaluations and the CIE. We agreed to begin
working on recommendations for how best to evaluate teaching at our next meeting on
10/22/2019.
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